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Note from the Editor
October 2017

Jeffrey Jackson, ED.D.
TACUSPA Director of Research
Volume 3 is finally complete! I love how education research allows you to discover and inform
with new research while standing on the shoulders of giants utilizing existing
scholarship. TACUSPA is a unique and special organization. It brings together scholars and
practitioners, vice president and graduate student. In that diverse mix of professionals, great
collaborations and discoveries can be formed.
Dr. Rishi Sriram built a great foundation with the first two volumes of Student Affairs on
Campus, but with volume 3 we wanted to move it forward. With the editorial board, we worked
to move the journal to a peer-review review process. The editorial board drafted submission
guidelines, and over 20 TACUSPA members volunteered to review journal manuscripts.
Additionally, the journal now has an ISSN (2572-5009) number issued by the Library of
Congress.
Volume 3. is the only volume of the journal I will be overseeing, but I am excited to see what the
new editor Dr. Jennifer Edwards does next. You can support Jennifer by volunteering to review
manuscripts and submit your research or book review.

Student Affairs On Campus
The Journal for the Texas Association of College & University Student Personnel Administrators (TACUSPA)
2017 – Volume 3

2

Journal Submission Guidelines
The purpose of Student Affairs on Campus is to provide information that is relevant and helpful
to today’s student affairs work. Readers will learn how to be better scholar-practitioners through
this journal. In addition, the publication process will work to develop prospective authors, of all
levels of experience and expertise, into better thinkers and writers. We encourage to student
affairs practitioners, graduate students, and faculty to submit their work.
Types of Manuscripts Accepted:
Student Affairs on Campus seeks to publish peer-reviewed articles related to research, concepts,
and practices that have implications for Texas higher education and student affairs practitioners,
faculty, and graduate students. Manuscripts can be original full manuscripts, research in brief,
literature reviews, and book reviews. These works specifically pertain to the administrative
practice of student affairs work, such as college student learning, development, retention,
achievement, and engagement.
Peer reviewed professional manuscripts which report original qualitative or quantitative research
regarding topics of interest to student affairs practitioners, graduate students, and faculty are
preferred. However, general articles may include promising programs, research reports, updates
on professional issues, examinations of legal and policy issues, dialogues and debates, historical
articles, literature reviews, opinion pieces, or projections of future trends.
Concurrent Submissions to Other Publications:
Not accepted. Never submit manuscripts under consideration by another publication.
Style Guide for All Submissions:
All manuscripts should be type-written, in English, double-spaced in Times New Roman 12point font with notes, references, tables, and figures appearing at the end of the manuscript per
the style of the Sixth Edition of the Publication Manual of the American Psychological
Association (APA).
In addition:
1. Include an article abstract clearly stating the purpose of the article. The abstract should be
concise and specific, ranging from 50-150 words.
2. Avoid bias in language; refer to page 70 of the Publication Manual for assistance.
3. Use active voice as much as possible.
4. Check subject/verb agreement.
5. Use verb tense appropriately: past tense for the literature review and description of
procedures and present tense for the results and discussion.
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6.
7.

Proofread and double-check all references and citations before submitting your draft.
Use Microsoft Word (2000) or higher so editors may utilize "insert comment" function.

8. Lengthy quotations (a total of 300 or more words from one source) require written
permission from the copyright holder for reproduction. Adaptation of tables and figures also
requires such approval. The author is responsible for securing such permission. A copy of the
publisher’s written permission must be provided to the editors immediately upon acceptance of
the article for publication.
9. Authors are responsible for the accuracy of references, quotations, tables, and figures.
Special Format Guidelines:
All submissions require a title page. The title page of the submission should include the article
title; the name, position, and institutional affiliation of each author; and appropriate contact
information for editorial response. The article’s first text page should include the manuscript
title, but no information that would identify any author.
Document types and recommended lengths*
Full Manuscript
Minimum – 2,000 words
Maximum – 7,000 words
Research in Brief
Minimum – 1,000 words
Maximum – 3,000 words
Book Review
Minimum – 500 words
Maximum – 2,000 words
Literature Review
Minimum – 1,000 words
Maximum – 3,000 words
*This includes abstract, tables, figures, and references.
Figures and Graphs:
Supply camera-ready art.
Article Submission:
With the exception of the title page, authors should prepare their manuscript with information
identifying the author(s) removed to allow for peer reviewing of anonymous manuscripts (see
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Special Format Guidelines). All manuscripts are to be submitted online at
http://www.studentaffairsoncampus.com/
Revise and Resubmit:
When you revise your manuscript please highlight the changes you make in the manuscript by
using the track changes mode in MS Word. Please DO NOT simply bold or highlight your
revisions. You will need to upload two versions of your revised article following the same
procedure as for submitting your initial version:
1. A version with track changes visible should be resubmitted and titled "track changes."
2. A "clean” version should be resubmitted and titled "manuscript for review purposes.”
Please ensure that both versions are entirely anonymous.
Additionally, please submit a file named "Author’s Response to Decision” to detail the changes
you have made and in response to which reviewer comments. Please do not identify yourself
(and your co-authors if applicable). The text entered here is potentially sent to reviewers and the
author/s must be anonymous.

Ready to Submit? You can find the submission for at StudentAffairsOnCampus.com.
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Utilizing Schlossberg’s Transition Theory for
Student Success: A Case Study of
Underrepresented Transfer Students in a
Predominantly White Teacher Education
Program
David A. Byrd, Ph.D.
The University of Texas Health Science Center at San Antonio
ABSTRACT
The researcher of this study examined the experiences of three African American and four
Hispanic community college transfers studying in a predominantly White institution (PWI)
teacher education program. Extant literature has demonstrated that there is an increasing
shortage of public school teachers of color. To address this pervasive crisis, universities must
recruit, retain, and graduate larger numbers of underrepresented students from America’s
community colleges to fill the gap. Findings from this case study suggest that the University in
this study should improve the marketing of academic support resources and provide narrowly
tailored services to meet the needs of underrepresented transfer students. Additionally, a
proposed amendment to Schlossberg’s Transition Theory is suggested to better represent the
assets and liabilities utilized by these populations in this particular PWI.
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Introduction
America faces a critical shortage of teachers of color (Tenore, Dunn, Laughter, & Milner,
2010). Diverse teachers have a dramatic impact in increasing the cultural competence of
our classrooms and serve as a role model for our increasingly diverse school children
(National Education Agency, 2004). With our schools becoming increasingly diverse, the
question must be raised, who is teaching our children and what can be done to diversify
our teaching force? The National Center for Education Statistics (NCES) (2013) found that
in the 2011-2012 academic year, 81.9% of all teachers were White, 6.8% were Black, and
7.8% were Hispanic. The data are shockingly clear that teachers rarely look like the
students they instruct. This study sought to find a possible solution to this catastrophe.
The teacher production pipeline contains many leaks. Colleges of education can struggle to
find qualified students and can lose students due to attrition once they are in the preservice training program. Additionally, students can either fail to gain certification after
graduation, or, more often, these graduates will leave the profession rather early in their
career. Research has demonstrated that there is a shrinking pool of qualified
underrepresented students applying for admission into four-year universities and are
more commonly found in America’s community colleges (Cohen & Brawer, 2008). Of note
to this study is the research that indicates these populations can suffer transfer shock once
they matriculate to the university setting and this can cause increased attrition (Berger &
Malaney, 2003).
The study was designed to address the lack of research regarding the success of transfer
pre-service teachers of color who matriculate to a predominantly White university.
Schlossberg’s Transition Theory (Evans, Forney, Guido, Patton, & Renn, 2010; Schlossberg,
Waters, & Goodman, 1995) provides a mechanism to study underrepresented community
college students as they matriculate into and through a four-year university environment.
It is through this theoretical framework that student perceptions of their own transitions
into, through, and out of the university environment were analyzed.
Research Questions
•

•

The research questions for this study were:
How do underrepresented transfer populations attending a predominantly White
pre-service teacher training program perceive their educational environment and
what are their perceptions of the services provided by the university to ensure their
academic success?
What are the criteria that must be in place for students of color to succeed in a
predominantly White pre-service teacher training program?
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Review of Literature
Today’s K-12 schools are becoming increasingly more diverse and underrepresented
students can often receive outstanding mentorship and learning from teachers from similar
backgrounds. According to the National Center for Education Statistics (NCES) (2007), onethird of America’s student population in public schools in 2005 was a racial or ethnic
minority. Hispanics accounted for 14% while 12% of students were African American.
NCES predicted that by the year 2020, the minority population in schools will increase to
39% of the total population. Shockingly, Lewis, Bonner, Byrd, and James (2008) reported,
“the research literature reports that African American males comprise approximately 2%
of those enrolled in the 1,300 teacher preparation programs across the country (American
Association for Colleges of Teacher Education [AACTE]), and 1% of the United States K-12
teaching force” (p. 225).
To address the shortage of teachers of color, community colleges may serve as the solution
to increasing teacher production –especially for diverse populations – if the matriculation
and graduation rates of two-year transfers can be improved. The exponential growth of
community college enrollment in America was well chronicled by Cohen and Brawer
(2008). The authors proposed several causes for this dramatic increase in enrollment:
there has been an increase in college-aged populations, there is more financial aid available
for minority and economically disadvantaged students, and there are more students
wanting to work and enroll part-time than years past. Regardless of the cause, the fact
remains that over 50% of all students who completed a bachelor’s degree in 2014-15
previously attended a two-year campus (National Student Clearinghouse Research Center,
2015). To adequately serve these students, institutions must work collaboratively to
enhance the transferability of courses (Monaghan & Attewell, 2015) while understanding
these students will take longer to complete the baccalaureate degree (National Student
Clearinghouse Research Center, 2015).
Although diverse, two-year campus transfers tend to originate from diverse backgrounds
with different levels of preparation compared to their four-year peers (Eggleston & Laanan,
2001).To lump all transfer students from community colleges into one category would be
misguided for universities, however, work must be done to address common obstacles
faced by this unique subpopulation. Although these students matriculate from a diverse
background, the authors suggested that institutions must continue to innovatively develop
retention strategies and intentional programs to serve their unique needs (Eggleston &
Laanan, 2001).
Throughout the past half-century, research has been conducted on transfer shock to find
the greatest influences on transfer performance. For example, mostly quantitative studies
have looked at students’ major, (Cejda, Kaylor, & Rewey, 1998), their race/ethnicity
(Berger & Malaney, 2003) and their socioeconomic status (Melguizo & Dowd, 2009). Cuseo
(1998) examined much of the research on transfer shock and the transition community
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college students undergo after matriculating to the four-year university environment. He
examined the works of Astin (1975), Richardson and Bender (1987), and Pascarella and
Terenzini (1991) and discovered that transfer students were reported to suffer transfer
shock and “have an attrition rate that is 10-15% higher than native students” (Cuseo, 1998,
p. 8). He also highlighted Pascarella and Terenzini’s (1991) findings that African American
male transfers are more inhibited from obtaining a bachelor’s degree after transfer to a
four-year university.
Laanan (2001) provided a concise overview of research related to the transition of
community college transfers after they gained admission to four-year colleges and
universities. He specifically reviewed the research of Tinto (1975), Bean and Metzner
(1985), Pascarella, Smart, and Ethington (1986), Bennett and Okinaka (1990), Hurtado
(1992), and Hurtado, Carter, and Spuler (1996) to resolve that “transfer students are likely
to experience a complex adjustment process – academically, socially, and psychologically –
because of the environmental differences between two- and four-year institutions”
(Laanan, 2001, p. 11). It was these academic, social, and psychological transitions that this
study sought to investigate from the students’ points of view.
Theoretical Framework
This study investigated the transition process as viewed through Schlossberg’s Transition
Theory (Schlossberg, 1981; 1987; Schlossberg et al., 1989; Schlossberg et al., 1995).
Through this theoretical framework, “an examination of what constitutes a transition, the
different forms of transitions, the transition process, and factors that influence transitions”
(Evans et al., 2010, p. 214) can be deduced.
In its simplest form, transition theory is a model that allows researchers to better
understand the process individuals undergo as they move from reaction to an event
(transition) to incorporating the event into their life (adaptation). Schlossberg indicated
that transition can come in three different forms; anticipated predictable changes,
unanticipated non-predicted or scheduled changes, and non-event transitions that are
expected but never occur (Schlossberg et al., 1995).
Life transitions can have profound effects on how one perceives their situation in life and
different people will experience the transitions in different ways. Schlossberg’s model also
provided a way of appraising the individual’s coping resources which are categorized by
the Four S’s – Situation, Support, Self, and Strategies (Schlossberg et al., 1995). The Four S
Variables can be utilized to answer the questions of what is happening, to whom it is
happening, what help is available, and how does the person cope. Each S determines the
resources and deficits students will experience that will impact their perception of the
transition.
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Figure 1. Schlossberg’s Coping Resources – The Four S’s, (Schlossberg et al., 1995, p. 48)
Each of the phases (moving in, moving through, and moving out) of the transition process
for college students demand separate responses from higher education administrators and
faculty. This theoretical framework provided the opportunity to shape the research
protocol around the three phases of transition and the Four S’s of support (see Figure 1 and
Figure 2).

MOVING IN

MOVING OUT

New Roles, Relationships,

Separation or Endings

Routines, Assumptions

Role Exit

MOVING THROUGH: BETWIXT OR BETWEEN
Period of Liminality

Figure 2. Schlossberg’s Integrative Model of the Transition Process, (Schlossberg et al., 1995,
p. 44)
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Methods
This study utilized qualitative research methods for data collection and analysis allowing
for the social reconstruction of the participant’s views of reality (Denzin and Lincoln,
2005). The research strategies employed for this study creates a thick description of
students of color who had transferred into a predominantly White teacher education
program. Phenomenology (Holstein & Gubrium, 2005) was utilized to comprehend the
experiences of seven community college transfers who had matriculated into a
predominantly White pre-service teacher education program. The phenomenon
investigated was the students’ relationship with the university to gain an appreciation for
how that relationship has helped or hindered the students’ transition into, through, and out
of the university environment – in other words, did the relationship with the institution
assist the students as they adapted to their new environment?
Study Design
Embedded single-case study design (Yin, 2009) helped develop a thick description that
detailed the past experiences of the students who had matriculated into a pre-service
teacher education program. The case study approach facilitated the emergence of students’
perceptions of the phenomenon within their environment through participant-observation.
Within the context of PWI teacher education programs, multiple units of analysis – the
participants of the study – were chosen within a single case – identified in this study with
the pseudonym Southwest University. The study was not designed to be representative of
all institutions and the responsibility of determining the transferability of the findings is
left solely to the reader.
Site of Study and Participant Population
Southwest University is a large research university in the American Southwest that
possesses a robust predominantly White pre-service teacher education program with an
underrepresented Hispanic and African American subpopulation and served as a
representative case as defined by Yin (2009). The institution enrolled a total student
population of approximately 48,000 – 81% of whom identify as White at the time of the
study. Purposeful sampling was utilized to identify the institution and the students to select
for the study. The selection criteria for the participants and the University were based on
predetermined criteria: student participants (see Table 1) were in good academic standing
(minimum of a 2.75 GPA on a 4.0 scale), identified as African American or Hispanic, and
were in their senior year of a teacher education curriculum. These criteria were provided
to gatekeepers at the University as they were asked to pre-identify eligible students to be
interviewed.
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Table 1
Participant Biographical Background Summary
Student Race/Ethnicity Age Gender

Major

Amy

Hispanic

22

Female

Early Childhood

Cindy

Hispanic

21

Female

Early Childhood

29

Female

Early Childhood

22

Female

Middle Grades
Mathematics/Science

Hope
Julie

African
American
African
American

Lulu

Hispanic

24

Female

Bilingual Education

Mario

Hispanic

22

Male

Bilingual Education

Rae

African
American

33

Female

Special Education

Academic level of the students was important to have a better fit into the theoretical
framework. Students were needed who were nearing the graduation stage so they could
reflect on their experiences of the moving out stage as well as the moving in and moving
through stages. Additionally, students who were not academically qualified to pursue
teacher certification due to academics likely would not be available due to probation and
dismissal policies of the university. Information about the students was gathered from the
students’ advisors and professors and institutional records made available to the
researcher. All but one participant were female and gender of the research participants is a
limitation to this study. The pseudonyms and characteristics of the participants are listed in
Table 1.
Data Analysis
Documents pertinent to the students’ transfer experience (e.g., catalog, degree plans, and
college publications) were analyzed to provide a thicker description of student
experiences. Additionally, data collected through participant journals, interviews, and
student backgrounds were triangulated after collection. The interview data contributed
the student’s description of their past experiences as they adapted to the University
environment. Finally, student journals provided their ability to reflect on their experiences
after the initial interview to contribute their narrative as they move out of the University
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environment. These prompts for the journals included weekly prompts that originated
from the participant responses to the informal conversational interview questions and
sought information where additional data was required or further explanations regarding
the themes that emerged. Standardized open-ended interview questions were created to
ensure they fit within the theoretical framework and reflected the theories found to be
relevant during the review of literature. Following the formal interviews, informal
conversational interviews were conducted to continue data collection. Standardized
ethnographic interviews were conducted because it allowed the questions to be more
personal and allowed the questions to be tailored to the immediate surroundings and
context in which the participant finds his or her self (Patton, 2002).
Triangulated data provided the opportunity for constant comparison of the findings to help
develop my findings into a theory. The use of emergent design provided the flexibility to
change the design of the study as the researcher identifies new perspectives of the
participants that should be researched further. This study was designed to allow the data
to inform and answer the posed research questions. This study utilized the constant
comparative method of analysis as described by Lincoln and Guba (1985)because it
provided the opportunity for themes to develop as incidents are compared and contrasted
and connections – be they attributes, cause-effect, or special – can be made between and
across the reported incidents. Data were collected and analyzed using standard qualitative
analysis techniques and findings were organized into a conceptually clustered matrix
(Miles & Huberman, 1994) to demonstrate student experie4nces navigating through the
transition process.
Findings
Analysis of the data collected led to the emergence of five key themes. The themes and
corresponding sub-themes from this study that were particularly instructive for this
manuscript are included in Table 2.
Intimate Support Structures
Each student clearly demonstrated the different forms of support they utilized while
studying in the community college environment. Often, these support mechanisms on
which they relied did not change after they matriculated to the university environment.
Similar to the intimate support structures mentioned by Schlossberg et al. (1995), the
students typically indicated that their support came from three sources which are
discussed as sub-themes (friends, family, and faith) and each were perceived to have
profound effect on their engagement and persistence. For nontraditional students with
children, the family could serve as an influence on their undergraduate experience. These
students also felt the pressure of succeeding so they could serve as an example for their
children and demonstrate that college was accessible and attainable – a message that was
not always conveyed to them as they were growing up. Interesting to note is that intimate
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support structures served a dual purpose of being a support mechanism, but
simultaneously increased the pressures students felt to not disappoint friends and family:
• It was definitely the friendships [that helped with the transition to Southwest
University]. People had always told me, “you’re gonna make it, you can do it,”
because when I was in high school, I made good grades, I did pretty well. That kinda
added a little pressure too, but it was still kind of . . . I know people knew that I was
gonna be able to make it – that was actually a help.
• And so it’s like I wanna break that generational [cycle]. ... Yes, and so I don’t know,
it’s like I need my children to see that going to college is attainable. It’s not
something that you just see or read about on television.

Table 2
Emergent Themes and Subthemes

The Role
of
Intimate
Support
Structures

Sub-Themes

The Role
of Friends

The Role
of Family

The Role
of Faith

Themes
The
The Role of
Situational
Institutionalized
Factors
Support
Faced by
Structures
Students
The
The Reluctance
Perceptions
to Utilize
of the
Institutional
Educational
Support
Environment
The
Experience
within the
Pre-service
Teacher
Education
Program
Challenges
Associated
with Upperdivision
Mathematics

The Perception of
the Transition

The Strategies
Students
Utilized to be
Successful

The Role of
Faculty and Staff
Advisors

Student
Response to
Setbacks

Recommendations
for Institutional
Strategies to
Assist Students in
Transition

The Importance
of Pursuing
Manageable
Goals

The search for a faith community served as both a connection to support resources and as a
source of inspiration for some students. Students held the perception that prayer and a
higher power played an intricate role in guiding them through the University and
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ultimately to a career field. The role of faith as both a spiritual guide and a connection to
support resources was a common theme for the students who were interviewed:
• I don’t know, God’s mercy really [is the reason for my success]. If it wasn’t for God, I
wouldn’t be in this school, that’s for sure. Because of that and just my mindset, it’s
just to persevere. If I didn’t have faith, I don’t know where I’d be right now.
• Once I got into the Bible study here on campus and actually made it my church as
well, definitely they helped out as well too with prayer. And they too were actually
students here or had been students here. So they actually helped as well.
Institutional Support Structures
Students interviewed typically demonstrated that they rarely utilized the academic support
resources offered by the University. It is plausible that students failed to use these services
because they were academically successfully – both at the community college and at the
University - and did not deem them necessary. However, student narratives also indicated
that students were not familiar with many of the services and were concerned about how
they would be perceived if they took advantage of the institutional support:
• I don't think it [amount of services provided] is overwhelming. I like that there are
so many resources available, but I do think it is intimidating and I feel self-conscious
when I need to use them, so I don't use them.
• I think as far as the University academic resources, because it’s definitely an
intimidation factor where I feel dumb going in there, or that I think sometimes too,
they say they can do all this stuff, but what if I go in there, and I really don’t feel
helped afterwards, and it was a waste of time?.
To summarize, student reluctance to utilize services can stem from a variety of sources,
some students simply do not feel the services match their schedules well, while others have
familial responsibilities which prevent their participation. As several students indicated,
asking for help can be an overwhelming, humbling, and often intimidating task. For this
study, a research question guiding inquiry was what additional services does the University
need to provide for transfer students of color to be successful? From the analysis of the
students’ comments and journals, it is clear that the services are likely being provided, but
are not being presented in an effective manner that facilitates their best usage.
Situational Factors
A major factor in how students experience the University environment is shaped by
situations they confront throughout the undergraduate years. The students of color
interviewed expressed they entered the PWI with expectations that were often unmet.
Students expected to encounter a hostile campus climate and pleasantly surprised at the
friendly atmosphere they entered. However, the positionality of the researcher dictates
that the participants may have felt resistant to share negative experiences.
The students also faced unique experiences that were shaped by being in a teacher
education training program. Across the spectrum of the interviews, students pointed to
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several aspects of their teacher education program as challenging, but rewarding in its
ability to prepare them for their career field. Although the students have an array of
ultimate career destinations, they each felt the program was adequately preparing them for
their future and cited the field-based component of the program as the key to their strong
preparation.
• I’ve learned so much about education, and it’s still something I wanna be a part of.
And I mean the education professors, they’re all amazing that I’ve had, and have just
taught us how to apply the things in real life, and like had just different discussions
to open our eyes.
• When people ask teachers what it is they do for a living, the majority of them will
say, "Oh, I'm 'just' a teacher" but I don't think a doctor, lawyer, or even a
professional football player would downplay their careers in saying that they are
'just' a doctor, lawyer, etc. Also, as I started student teaching last week, I began to
think how while it should not, race does play a factor in how students respond to
education and I don't want to just reach the students who share the same culture or
ethnicity as I do, but I wonder how I could reach those who don't.
• You know, [I feel] nervous, but I feel confident that this semester and then some
teaching will really prepare me for all that’s gonna come. It won’t prepare me for
everything, but it will prepare me a lot for it.
After transfer into the program, students faced challenges involving the completion of
upper-level mathematics courses which served as a major setback for most of those
researched. Each of these situational factors provided a description of both the educational
experience as a whole and served as challenges to which students learned to adapt and
overcome. Perhaps most relevant to this article are the student’s thoughts regarding the
upper-level mathematics courses they faced after matriculation – often described as weedout courses:
• For the most part, I have felt prepared to handle SU's curriculum, however, my
biggest struggle has been and continues to be the mathematics courses required of
early childhood education majors.
• Yeah, when I was in those [Mathematics] classes, I was like am I really going into the
right, you know, should I change to language arts and social studies.
These comments are particularly salient because they demonstrate how failures in
mathematics can shake the confidence of a students studying in a STEM education field. If
confidence continues to be shaken and students feel they cannot grasp the concepts of
upper-level mathematics and science, they may choose to change certification areas to a
program that is less in demand. Addressing mathematics confidence is critical to keep
underrepresented students in this high-need teaching field.
Perception of the Transition
It became clear as students were interviewed that their perceptions of the transfer process
were shaped by the process itself. For students who had difficulty in obtaining information
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to be successful, the transfer process was seen as a painful and intimidating ordeal.
However, for those students who had the forethought to seek out resources at the
University early, the comments regarding the transfer process are much more positive. The
most salient point regarding pre-university advising was that students perceived the
advising to be much more positive if it was provided through “special advising” such as
Veterans Affairs (VA) or Disability Services. However, students who were advised through
the orthodox academic advising format tended to be frustrated with the process and the
services they received:
• It [VA Advising] was pretty good. I had a lady by the name of Rebecca over there,
and she's gone now, but she was really good. I was able to get close to her to where I
could talk to her one-on-one. And whatever I needed, if I went to her, she called
Waco and coordinated.
• It’s [community college advising] awful – it was ridiculous. I just remember going in,
and they’re like, ‘Yeah, you’re gonna do this, this, and that’ and then I left like feeling
I don’t really know what I’m doing.
• As far as advising went, they didn’t help at all. I went and saw an advisor and told
them that I wanted to ultimately end up at Southwest University, and I was told to
take the wrong classes. So then I found an advisor at SU, and then I talked to them
ever since then.
A possible rival explanation for the perception of the negative advising is that community
college advisors are placed in a difficult situation where they must advise students for
many different majors at countless numbers of universities. This arduous task may be an
explanation for the “bad” advice that is provided. These students also developed their
negative perceptions of the advising experience rather early in their undergraduate careers
and subsequently may not have articulated their goals or desires to the advisor. Regardless
of the cause of the negative perception, it is clear that as students feel they are being given
bad information, they are pursuing alternative methods to become informed of the transfer
requirements, course selections, and other necessary information.
Participants also provided insightful comments that serve as recommendations for future
students hoping to transfer to a large research university. The comments are best
summarized as starting with the end destination in mind. These comments indicated that
once they settled on their intended major and their transfer destination, they were able to
construct a plan for transfer and make decisions that ultimately saved them money and
time:
• It wasn’t until I realized what I wanted to do at SU that I could figure out, okay, this
is what I need to take before I can get to SU. It wasn’t until I was advised by SU that I
realized this is what I need to start focusing over here. It made more sense. Which
[using community college advisors] is also kind of hard because in the beginning, I
didn’t really know what I wanted to do. And once you do that [inform advisors to
which university you wish to transfer], you understand what class you need to take.
• My advice to a prospective student that has the ultimate goal of attending SU to
become a certified teacher would be to keep that goal always in mind. Having a goal
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set in mind always helps for motivation. Things might get tough, but always think
positive and that everything is possible.
When describing the transition from the community college to the University, many of the
students described a sense of being lost. When comments were examined deeper,
participants expressed they were often comfortable with the curriculum, the academic
requirements, and the degree plans of the University. However, they mentioned they were
often physically lost on campus and adjusting to the logistics and navigation from one
building to the next was difficult. One student commented that it helped to “walk her
schedule” before classes started to become more acclimated to the campus. Most
participants felt more attention should have been paid by the university to assisting with
campus navigation and that a campus tour should have been a part of their new student
conference. It was clear after analyzing the interviews that the students were initially
intimidated by the size of the University and expected more from the institution to ease
their anxiety:
• I’m gonna go out on a limb and say that most transfer students are older anyway, so
it’s like I would like to see some clubs formed where, you know, perhaps there could
be a club where there’s mommies. Or since I’m not the typical college student, it’s
like there aren’t any clubs that I’m just really interested in joining, you know, due to
time constraints. And so it’s like that’s what sets me apart – it’s like when I come to
campus, I’m not interested in making friends or exchanging phone numbers. And
only because I’m not … it’s like I can’t plug into those people. I need to know where
these people are. I know that there are other people like me on campus that you
know.
Employed Strategies
The primary strategies employed by the successful underrepresented transfers
interviewed were to develop a sense of persistence where they would respond to setbacks
with renewed grit and determination:
• I struggled my first semester, and then later on I picked up a little bit more and more
and realized it takes more time and commitment to the material.
• You just have to keep trying.
Another strategy employed by underrepresented transfer students is breaking the process
of pursuing the undergraduate degree into smaller manageable and attainable goals. A
description of this approach in Spanish is, poco a poco, se va lejos. This phrase translates to
little by little, you go far. This phrase is descriptive because it describes how students in the
teacher education program approached their progress towards completion. Rather than
becoming bogged down in the mire of the numerous upper-level courses of their
professional phase and the requirements for certification, the successful students instead
approached each course and each semester as a separate challenge that was their most
immediate concern:
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•

Right, and I’m just so happy whenever I finish. Like last semester, I took 18 hours
again, which was difficult. And I had to do like all my upper-level Spanish – that was
15 hours of upper-level Spanish and the statistics class. And I was just really happy
that I got done with all that Spanish, because like I had to take these classes so that I
can teach properly.
[Disability Services taught me to] make out whatever they give us, the little course
packet or whatever, what’s gonna happen, or what’s supposed to happen. They
always change it, so I make out a little schedule of what I need to do on this day and
that day.
Discussion

•

•
•

The analysis of these themes led to the following conclusions:
Participants perceived there to be a lack of institutional support that prevents them
from thriving in the program, but enough to allow them to merely survive. They feel
the areas of mathematics tutoring and childcare that is provided can be improved,
but this is caused more by poor marketing by the College of what is available than a
lack of services.
Although family is often seen as a support mechanism, the responsibilities faced by
older nontraditional students with children can impede progress in coursework,
and ultimately, the degree itself.
The transition faced by students after transfer forces them to adopt new strategies
for academic success that they may develop at varying rates and in numerous ways
and these strategies ultimately influence the ways in which the student changes
both personally and academically throughout their undergraduate career.

The interaction of the five themes (see Figure 3) and their impact on the transfer student’s
progression through the academic career led to the amending of Schlossberg’s Transition
Theory (Schlossberg et al., 1995). Within this model, there is a deviation from Schlossberg’s
Four S Model by separating the intimate support and the institutional support. Analysis
demonstrated that institutional support has a very different impact in supporting students
academically. Student relationships with faculty members and advisors were often cited as
a major reason for student success in the program. Although intimate support mechanisms
can serve as an asset to degree completion by boosting student morale and financial
stability, family can also serve as a limitation due to the added responsibilities and
commitments they demand. An example of this liability is the cost of childcare for single
mothers studying in the program. While participants demonstrated they wanted to succeed
to be an example for their children, they also indicated that the financial commitment of
paying for daycare was a drain on limited financial resources.
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Figure 3. Amended Transition Model for Underrepresented Transfers
Recommendations for Practice
Based on these conclusions, the following recommendations for practice at Southwest
University could be implemented to address some of the major obstacles expressed by
students. These recommendations are presented in three stages: improving the
preadmission process for transfers, improving the orientation to campus, and increasing
graduation rates. These findings are summarized in Figure 4.
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Pre-Admission
- Increased Outreach
- Improved Community
College Partnerships
- Re-train Community
College Advisors

Orientation
- Improve representation
of Academic Resources at
New Student Orientation
-Create a Transfer Student
Organization

Pre-Graduation
- Improve advertisement
of tutoring
- Develop Academic
Resource Ambassadors
- Increase financial aid for
pre-service teachers

Figure 4. Recommendations for Improved Transfer Student Retention
Students demonstrated that they perceived the transfer advising they received from the
community college as inadequate. As indicated previously, this perception is likely
influenced by the timeline by which students select their academic major and ultimate
transfer destination. Working with academic advisors when either of these goals is unclear
will lead to inconsistent advice which may not help students achieve their ultimate career
goal. However, increased outreach from the University and improving relationships with
feeder community colleges that ultimately assist in the training of the advisors on the twoyear campus can serve to benefit prospective transfer students.
Participants perceived that all the resources they needed to academically survive the
program were being provided by the University, but they were being presented in such a
way that was confusing and overwhelming and this prevented students from thriving. This
information overload the students mention can be redefined as information camouflage.
When considering how camouflage works, one color mixes in with a group of similar colors
to help hide an object in the larger environmental context. In a sense, this is what
institutions are doing to their undergraduate students – students are receiving multiple
and sometimes mixed messages from various University offices through email and social
media platforms. Students expressed that they are having difficulty deciphering which
communications from the institution are helpful and important. The University must be
careful that it does not inundate and overwhelm students with messages that cause
confusion as students seek out institutional support.
The following recommendations are proffered to improve the transition process for twoyear transfer students of color seeking matriculation to a university:
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Implement a college advising workshop for community college advisors to interact
with professors, administrators, and advisors on the four-year campus that
coincides with scheduled trainings during off-peak advising periods.
Develop an ambassador program in which academic support services can be
represented at orientation programs by students who have received their benefit
previously.
Create a clearinghouse for marketing programs and communications with students.
Email communications with students should be evaluated for their necessity and
importance to minimize unnecessary information that only serves to clutter student
inboxes and detract from the importance of other messages.
Conclusion

America must remain vigilant in addressing the shortage of diverse teachers in K-12
education to ensure the success of our most vulnerable students. The recruitment and
retention of diverse transfer students can serve as a solution to this critical problem.
Although there is no monolithic experience for transfer students of color, emergent themes
from this study suggest commonalities that contribute to our knowledge of the transfer
experience for students in pre-service teacher education programs. The underrepresented
transfer students who participated in this study indicated that they relied upon both
institutional support mechanisms such as advisors and faculty, but were reluctant to utilize
the formal academic resource services on campus. To improve student performance, the
universities must address the student perceptions associated with seeking help through
improved marketing and advertising of the provided programs. An ambassador group
which allows students to relate to the experiences of those who have previously used the
services could address the anxiety that was mentioned in the findings. Additionally,
improved communication through an information clearinghouse that mitigates information
camouflage may increase the likelihood of student engagement with academic resources.
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Explaining the Employment Rate of Recent
Texas Public University Graduates
Adolfo G. Santos, Ph.D.
Georgia Gwinnett College
ABSTRACT
The purpose of this research project is to identify the factors that contribute to the employment
rate of college graduates. The dependent variable is the college employment rate of recent
university graduates from Texas public universities. Three general assumptions are tested. The
first states that the location of the institution matters. The second states that the university
resources impact employment rates. Lastly, it is assumed that student characteristics contribute
to university employment rates. Findings indicate that institutional location has no impact on the
employment rate of recent graduates. Furthermore, while certain institutional resources
contribute to the university graduate employment rates, it is student characteristics that have the
largest impact. Institutions with larger percentages of students with financial need produce the
most robust employment rates.
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Explaining the Employment Rate of Texas Public University Graduates
A few years ago, research indicated that less selective public universities were producing
graduating classes with more impressive employment rates than more selective institutions. It
was surprising to learn that the graduates of the University of Houston – Downtown – an open
access institution with a large percentage of first-generation college students – had greater
employment success than their counterparts at the more selective flagship campuses of the
University of Texas and Texas A & M University systems (Schneider, 2013). Existing research
indicates that the graduates of some institutions had better employment success because of the
institution’s location. In his work for College Measures, Mark Schneider reports that graduates
with better employment success “attended campuses located in larger metropolitan areas”
(Schneider, 2013, p. 7). In this article, a closer look is given to the location hypothesis, as well as
other factors that might explain the employment success of an institution’s graduates.
This paper will begin with a brief summary of the literature. The literature review will then
describe the methodology, followed by the findings. The purpose this paper is to identify those
factors that contribute to the employment rate of Texas public universities’ recent graduates. The
thesis of this article is that the employment rate of Texas public university graduates is best
explained by student characteristics rather than location or institutional factors. Furthermore, the
findings indicate that those institutions that serve a larger percentage of students on financial aid
are also the institutions that produce more robust employment rates.
Literature Review
Accountability and Gainful Employment
By one estimate, thirty-five percent of jobs require a baccalaureate or graduate degree
(Carnevale, Smith and Strohl, 2013). And, as society becomes more complex, we can expect
continued demand for employees with college degrees. Understanding the employment rates of
an institution’s graduates is important because it speaks to a small part of a broader policy debate
on accountability. The demand for greater accountability began with K-12 after the publication
of A Nation at Risk, and was followed with a focus on higher education (Deming and Figlio,
2016, p. 33). While the issue of accountability is ongoing, higher education continues to refine
these measures (Shin, 2010). Higher education’s efforts to improve accountability has been
driven largely by policymakers, students, and parents. As American colleges and universities
received greater scrutiny, institutions began to shift their focus to measures like retention and
graduation rates, loan default rates, employment rates, and earnings upon graduation. The shift in
focus toward these measures was in large part imposed by state governments, and later became
the hallmark of President Barak Obama’s College Scorecard. The College Scorecard offers the
public an opportunity to compare institutions on a variety of measures in the areas of access,
affordability, and student outcomes.
Before President Obama’s College Scorecard was made available, Texas, and a handful of other
states – Arkansas, Colorado, Florida, Tennessee and Virginia – participated in College Measures,
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making the employment and earnings data of college graduates from public university available
to the public. These efforts make it possible to identify factors that impact these outcome
measures. This article focuses on one such outcome measure – the employment rate of Texas
public university graduates in 2014.
The focus on the employability of university graduates has its origins in the Higher Education
Act of 1965, in which the concept of gainful employment was introduced into law. While the
concept of gainful employment went relatively ignored, the proliferation of for-profit colleges
and universities led the US Department of Education to take a closer look. In 2014, the Obama
Administration announced, “To qualify for federal student aid, the law requires that most forprofit programs and certificate programs at private non-profit and public institutions prepare
students for "gainful employment in a recognized occupation” (US Department of Education,
2014, “Obama Administration Announces Final Rules”, para. 3). The Obama Administration
was concerned that for-profit colleges and universities, and some community college vocational
programs, were not getting the return on investment students were expecting. Low-income and
minority students, in particular, were borrowing student loans to earn degrees from proprietary
institutions that failed to lead to gainful employment. This in turn, impacted the students’ ability
to repay student loans (Looney & Yannelis 2015). While the new interpretation of the law does
not require degree-granting four-year institutions to report gainful employment data, defaults on
student loans can jeopardize an institution’s ability to receive federal financial aid.
Understanding the factors contributing to the employment of college graduates is important
because institutions are increasingly held accountable for their graduates’ success.
Factors Explaining Employment
There are a number of factors that explain the employment of college graduates. The scholarship
focuses on three sets of factors. The first of these looks at the impact of institutional location on
employment rates. The second focuses on the relationship between the quality of the institution
and student employment. Here, much of the literature focuses on institutional resources,
selectivity, majors and other experiences institutions offer. The third focus is on student
characteristics. These will be briefly discussed in this section.
Location and employment. Much of the literature that focuses on location focuses on the
mobility of college graduates vis-a-vis non-college graduates. The evidence indicates that college
graduates are more likely to move to where the jobs are located (Greenwood, 1975, Greenwood,
1997, & Wozniak, 2010). Increasingly, those places are urban areas. One study concludes,
“Millennials – especially the more educated among them – have moved in large numbers to
urban areas” (Council of Economic Advisers, 2014, p. 45). Andrew Hanson and Artem Gulish
report that young people “who grew up in small towns and were exposed to cities through
college found that they had to stay in the cities if they wanted jobs” (2016, p.5).
For the purpose of this study, the interest is in knowing the effect of the institution’s location on
employment. Mark Schneider’s work addresses this question most pointedly. He finds that the
employment success of a Texas institution’s graduates can be explained by the institution’s
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location. He finds that the graduates of institutions in the Houston area, for instance, are
significantly better employed than graduates from Sul Ross University, located in rural Alpine
Texas (Schneider, 2013, p. 13). The conclusion form this earlier work is that students attending
Texas universities in remote areas of the state, where job prospects are low, will have lower
employment success than those who graduate from an institution located in urban areas.
Institutional resources, quality, and employment. Just as location is reported to impact college
graduates’ employment prospects, the quality of the school has also been evaluated. Regarding
institutional quality, two general explanations are given for student employment success. These
two explanations revolve around the selectivity of the institution, and the resources provided by
the institutions.
One of the earlier works to focus on institutional selectivity is James Davis’ seminal work, The
Campus as a Frog Pond (1966), in which he tests the theory of relative depravation in career
decision making. The theory of relative depravation argues that individuals look at those students
immediately around them to determine the extent to which they are deprived of some benefit.
Davis’ findings indicated that getting into the best college was not the best predictor of getting
the best job. Rather, it was being the best student at any school – whether selective or not – that
would lead to the best job. Davis concludes:
Counselors and parents might well consider the drawbacks as well as the advantages of
sending a boy to a “fine” college, if, when doing so, it is fairly certain he will end up in
the bottom ranks of his graduating class. The aphorism “It is better to be a big frog in a
small pond than a small frog in a big pond” is not perfect advice, but it is not trivial.
(Davis, 1966, p. 31)
Davis’ research indicates students compare themselves to counterparts within the institution, and
not to counterparts from other, more selective institutions.
Others have focused on the quality and resources of the institution. Donald L. Thistlethwaite
found evidence that the selectivity of the institution played an important role in directing students
to graduate programs (1965). This would come to be known as the environmental-press theory,
which suggests that the selectivity of the institution should have a positive effect on student
career goals (Thistlethwaite & Wheeler 1966). Drew and Astin (1972), attempting to reconcile
the two theories, found evidence that both worked simultaneously. They write, “While it is true
that selectivity affects grades negatively and that relative-deprivation theory does operate (an
undergraduate's aspirations are a function of his college grades and his academic self-concept),
environmental-press theory appears to be operating simultaneously” (1972, p. 1162). Jeffrey
Reitz also attempts to clarify, making a distinction between aspirations and career-field choice,
arguing that the relative deprivation theory may not be entirely accurate (1975). Further
contributing to the argument that selectivity makes a difference, Carnevale, Cheah and Van Der
Werf find that the “quality of the colleges” makes a difference in the earnings of the institution’s
graduates (2015, p. 4). Mark Hoekstra, studying the effects of selective flagship state universities
finds that being a “flagship” camps effects the graduates’ earnings (2009). In these studies,
college selectivity appears to matter.
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Others however disagree. The former Director of California’s Employment Development
Department, Michael Bernick, concludes;
Today, whether you go to college retains some importance in your employment options.
But where you go to college is of almost no importance. Whether your degree, for
example, is from UCLA or from less prestigious Sonoma State University matters far less
than your academic performance and the skills you can show employers.” (2014, “Chill
Out!”, para. 2)
Dale and Krueger report that what matters in employment is institutional resources. Institutions
with the resources to invest in student learning can impact their graduates earning potential
(2002). Expenditures per student can make a difference on students’ earnings after college (Dale
and Krueger, 2002, p. 1522). While much of this scholarship focuses on wages as a dependent
variable, one might also hypothesize that institutional resources will also be correlated with the
dependent variable employment rates. This paper will look at expenditures as well as other
institutional resources that may help explain the employment rates of Texas university graduates.
The types of majors an institution offers is another factor in the employment success of an
institution’s graduates. Anthony Carnevale, and his colleagues Bam Cheah, and Andrew Hanson
at the Center on Education and the Workforce, find strong evidence that the graduate’s major is
most important in predicting employment success. They write, “The importance of major is so
powerful that Bachelor’s degree holders in some majors earn more than many graduate degree
holders” (Carnevale, Cheah & Hanson, 2015, p.4). It is important to note that the most lucrative
majors are in the engineering fields. These are relatively expensive programs, and as a result, not
all institutions can afford to provide their students with such options. One might, therefore,
speculate that the variety of majors that an institution can afford to provide its students should
help predict the employment success of its graduates.
Student characteristics and employment. Lastly, the literature indicates that employment
success is a function of student characteristics, like self-efficacy, culture, and academic ability
(Spaeth, 1970; Moynihan, Roehling, LePine, & Boswell, 2003; Heslin, 2005). Joe Spaeth found
that performance in school was correlated to employment success (Spaeth, 1970). Evidence also
suggests that self-efficacy plays a critical role in obtaining a desired job (Moynihan, Roehling,
LePine, & Boswell, 2003). Moynihan, et al. (2003) conclude that more confident college
graduates will be more successful at turning the interview into a job offer (2003, p. 207).
Similarly, cultural differences have also been found to play a role in how people perceive their
jobs (Heslin, 2005, p. 130). Others have found that students will make career choices that are less
financially rewarding, if incentives like help with student debt are provided (Feld, 2009). While
self-efficacy and cultural differences are beyond the scope of this research paper, these findings
highlights that the students’ characteristics are contributing factors in employment success.
The literature highlights the effects of location, institutional resources, and student
characteristics. Colleges and universities offer their students a host of services that improve the
students’ likelihood of being employed. But students also bring their own sets of qualities that
make a difference. By identifying these characteristics, institutions can make investments in
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those areas that impact student employability and thus earnings – a key measure in the College
Scorecard.
Research Design
Data was gathered from several sources for this analysis. Institutional employment rate data was
gathered from the Texas Higher Education Coordinating Board (THECB). The THECB gathers
employment data on college completers employed in the fourth quarter after graduation from the
Texas Workforce Commission and the Office of Personnel Management databases. This data
was gathered for all 2014 undergraduates to graduate from a Texas public university. Urban
density and number of firms in the county were gathered from the US Census Bureau. The
number of staff in the office of career services was gathered from the institutions’ career service
center webpages. The student data only reports undergraduate information.
Three General Hypotheses
To test the three general hypotheses described above, scatterplots will be used to present the
relationships between the institutions’ locations, functions, and student characteristics; and the
institution’s employment rate for 2014 graduates. The data reported is not a random sample of
Texas universities. Rather, the data reported includes thirty-seven Texas public universities,
with the exclusion of all Texas medical schools and Texas A&M Galveston – a marine and
maritime focused institution.
Location matters. The first set of hypotheses tests the geographic location of the institutions
and the number of firms in the surrounding area. Two hypotheses are tested under this category.
The first of these hypotheses tests the extent to which the county the university is located in is
urban. The second hypothesis addresses the number of firms or businesses in the county. The US
Census reports the urban density and the number of firms in counties. The first two hypotheses
(H1 and H2), and the respective null hypotheses (H0) are stated below.
H1: The greater the urban density of the county the institution is located in, the greater the
employment rate for the institution’s graduates.
H0: The urban density of the county the institution is located in will not be associated with a
greater or lesser employment rate for the institution’s graduates.
H2: The more firms in the county the institution is located, the greater the employment rate of the
institution’s graduates.
H0: The more firms in the county the institution is located in will not be associated with a greater
or lesser employment rate for the institution’s graduates.
The logic following these two hypotheses is that the county’s urban density, and the number of
firms in the county, will contribute to more employment opportunities for an institution’s
graduates. It follows that the employment rates of graduates from institutions with more
employment opportunities will be greater than from those institutions in rural areas or in areas
with fewer firms that can provide jobs. The null hypotheses state that the employment rate will
neither rise nor fall with the increase in either urban density or number of firms.
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Institutions matter. The second general assumption states that institutions effect the
employment rate of their graduates. I test this general hypothesis, with a set of more specific
hypotheses. First, it is hypothesized that institutions that give their students more degree options
will produce either a higher or lower employment rate. The reasoning is that institutions that
offer more degree options are in a position to offer degrees in highly specialized areas that may
be in high demand by employers. Conversely, highly specialized degree options may also be
highly esoteric options, with few career paths. The number of degree programs are expected to
impact employment rates either positively or negatively. The null hypothesis to be tested is that
the number of programs will not correlate with the employment rate of Texas college graduates.
The next hypothesis states that the ratio of career service staff to graduates will be correlated
with the employment rate. Texas public universities offer career assistance through the career
service centers. The assumption is that a better staffed career service center will lead to a better
employment rate. Well-staffed career centers can help their graduates find employment, but if
the number of graduates per staff member is too great, then employment rates may not improve.
The null hypothesis states that the ratio of career service staff to graduates will not impact the
employment rate.
Somewhat related to career service staff to gradate ratio is the faculty-student ratio. The
hypothesis is that a ratio of fewer students to faculty will lead to better employment rates. It is
suspected that students will be mentored by faculty into career opportunities more effectively
when they have fewer students to mentor. The null hypothesis states that the faculty-student ratio
will not correlate with institutional employment rates.
It is also hypothesized that expenditures for instructional support per full-time equivalent (FTE)
student will lead to increased or decreased employment opportunities for recent graduates. On
the one hand, it is expected that increased spending per full-time equivalent student in
instructional support will lead to greater employment rates for the university’s graduates.
Institutions that spend more on instructional support will have increased the quality of its
graduates. On the other hand, it could be argued that increased spending in instructional support
could be a function of the academic deficits with which the student is entering college. One
might hypothesize that institutions that serve a large percentage of academically unprepared
students, may also produce graduates less likely to be employed upon graduation. So, it is
believed that expenditures for instructional support can either contribute to increased
employment rates, or it could be an indication of the types of students served, which may be
more difficult to employ. The null hypothesis is that instructional support will neither be
associated with increased or decreased employment rates.
Expenditures for student services per FTE are hypothesized to positively impact the employment
rate of college graduates. Expenditures for student services include expenditures on nonacademic matters like the registrar’s office, admissions, and services that “contribute to students’
emotional and physical well-being and to their intellectual, cultural, and social development
outside the context of the formal instructional program” (National Center for Education
Statistics, 2016, p. 31). This hypothesis suggests that institutions that can afford to spend more
per student to either facilitate their lives or to give the students more enriching experiences, will
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produce more employable graduates. Leadership opportunities developing a global perspective
and embracing diversity and cultural differences can all result from these student services
expenditures. And these characteristics can lead to a more employable graduate. The null
hypothesis states that student services will not be associated with institutional employment rates.
Lastly, in this category of institutional resources, it is hypothesized that the number of dorm beds
offered by the institution could be an indicator of the need for students to return to their homes
upon graduation. Having to return home can have the effect of slowing down the employment
process for many of its graduates. The null hypothesis states that the number of beds will have no
effect on the institutional employment rate.
The hypotheses in this second category are as follows.
H3: The number of degree programs will either positively or negatively impact the employment
rate for the institution’s graduates.
H0: The number of degree programs will not be associated with the employment rate for the
institution’s graduates.
H4: A lower ratio of career service staff to graduates will be associated with a higher
employment rate for the institution’s graduates.
H0: The ratio of career service staff to graduates will not be associated with the employment rate
for the institution’s graduates.
H5: A lower faculty to student ratio will be positively associated to the employment rate of its
graduates.
H0: A lower faculty to student ratio will not be associated to the employment rate of the
institution’s graduates.
H6: The expenditures in instructional support per FTE will be either positively or negatively
associated with the employment rate of the institution’s graduates.
H0: The expenditures in instructional support per FTE will not be associated with the
employment rate of its graduates.
H7: The greater the expenditures in student services per FTE, the better the employment rate of
the institution’s graduates.
H0: Expenditure rates in student services per FTE will not be associated with the employment
rate of the institution’s graduates.
H8: The more beds available to students, the lower the employment rate of the institution’s
graduates.
H0: The number of beds will not be associated with the employment rate of the institution’s
graduates.
Student characteristics. The last of the three general hypotheses states that the types of students
the institution serves will lead to improved employment rates. It is hypothesized that higher
percentages of students receiving financial aid is associated with a greater employment rate. The
logic is that students receiving financial aid, because they are financially needy, are also in no
position to delay getting a job after graduation. These students are less likely to have the
financial support from parents that would allow the graduate the opportunity to pursue other
prospects, such as travel or graduate school. Similarly, it is also hypothesized that the
employment rate will be impacted by the percentage of students over 25 years of age. It is
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assumed that older students are more likely to seek employment. And, since older students are
less likely to depend on parents for financial resources, employment becomes an imperative.
H9: The greater the percentage of students receiving financial aid the greater the employment rate
of the institution’s graduates.
H0: The percentage of students receiving financial aid will not be associated with the
employment rate of the institution’s graduates.
H10: The greater the percentage of older students, the greater the employment rate of the
institution’s graduates.
H0: The percentage of older students will not be associated with the employment rate of the
institution’s graduates.
Findings
The data does not indicate a significant relationship between the extent to which the institution’s
county is urban and the employment rate of college graduates. As shown in Figure 1, while the
relationships are not significant, the variables produce a negative relationship. This suggests that,
while weak, the more urban the county in which the school is located, the lower the employment
rate. This contradicts the assumption that institutions in large urban areas will produce a higher
employment rate among its graduates.
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One might speculate that the employment rate might have less to do with the extent to which the
community is urban and more to do with the number of businesses in the county. Using Census
data, it is possible to look at the relationship between the number of firms in the county in which
the school is located and the employment rate of its graduates. The number of firms varies from
1,354 in Brewster County to over 370,000 in Harris County, with a mean of 80,790 firms. Figure
2 shows no significant relationship between the number of firms in the county and the
employment rate. From this evidence, we can conclude the employment rate of an institution’s
graduates is not significantly impacted by the institution’s location nor the number of firms in the
surrounding community. We cannot reject the null hypothesis.
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If neither the location of the institution nor the number of firms in the community contributes to
the employment rate of its graduates, then perhaps the institution itself is contributing to the
employment success of its students. For example, one might assume that employment rates can
be improved if the institutions offer more undergraduate degree programs. Interestingly, this is
not the case. The thirty-seven Texas institutions offer an average of sixty-three undergraduate
programs and vary from thirteen at Sul Ross State University Rio Grande College, to onehundred seventy at the University of Texas. Figure 3 shows the relationship between the number
of undergraduate programs and the employment rate of Texas university graduates. Surprisingly,
the evidence indicates a negative relationship between the number of undergraduate programs
and the employment rate of recent college graduates. Institutions that offer more undergraduate
programs produce a lower employment rate. For every program, there is a negative .07 percent
reduction in the employment rate. It may be the case institutions with fewer programs have the
ability to concentrate their resources in fewer programs that cater to the needs of the surrounding
community. Rather than attempting to meet everyone’s demands, the institution may be
attempting to prepare students for the needs of the surrounding community.
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As a way to help graduates find gainful employment, colleges and universities have created
career services centers. These centers organize career fairs, connect students with employers,
provide students with tips for finding employment and assist alumni with employment needs. In
an effort to measure the impact of career services, a measure was created in which the number of
staff identified by the institution’s career services website was divided by the number of 2014
graduates. This career services staff to graduates ratio is correlated to the percentage of 2014
graduates who are working. The assumption is that the fewer graduates per career service staff
person, the better the employment rate. As shown in Figure 4, the data indicates a very weak
relationship, but one that was unexpected. Although small, we find that for every student to
career services staff there is a .0045 percentage point increase in the employment rate. One
would expect that the employment rate would drop as career service personnel had more students
to assist. The data suggests the reverse. The data indicates a slight increase in employment rates
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when career service personnel have more students with which to work. This is a very small and
weak relationship, indicating one cannot reject the null hypothesis.

It is also hypothesized that the student to faculty ratio might contribute to the employment rate of
college graduates. It is believed that with a lower student to faculty ratio, the opportunity to
provide direction and mentorship to these students is greatly enhanced. Figure 5 shows no
discernable relationship between the student to faculty ratio and the institution’s employment
rate. The lack of relationship between these two variables might be an indication of the limited
role of faculty in assisting students in finding employment. With this in mind, we cannot reject
the null hypothesis.
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Another set of institutional factors which could contribute to the employment rate of college
graduates is the expenditures the institution makes. Specifically, one would expect that the
amount money spent per student in the areas of instruction and student services would contribute
to a more robust employment rate. When reviewing the expenditures per student in the areas of
instructional support and student services, we find little evidence that these expenditures per FTE
student contribute to a stronger employment rate. In fact, in the case of instructional expenses,
the findings run counter to what one would expect. Figure 6 shows that institutions that spend the
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most per FTE, in the area of instruction, also produce the lower employment rates for its
graduates. For every thousand dollars spent per student in instructional expenses, there is a .988
percent decrease in the employment rate.
The relationship between expenditures for student services and employment is a relatively weak
one. Figure 7 indicates that as the amount of spending an institution provides in the areas of
student services increases, a slight decrease in the employment rate of college graduates occurs.
For every one-thousand dollar increase in spending per FTE in the area of student services there
is a 1.06 percent decrease in employment rate. While it is a weak relationship, the fact that the
relationship is negative suggests that the more one spends, the lower the employment rate.
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Many students leave home to go away to college. As a result, many students return home after
graduating. One possibility might be that, given the disruption of moving, this period of
returning home after graduation will delay the graduate’s ability of find gainful employment.
While a measure of the percentage of students returning home is not readily available, one can
measure the percentage of dorm beds per undergraduate. This measure provides a sense of the
percentage of students who live on campus, and would then leave the college upon graduation.
The hypothesis, therefore, states that the more dorm beds as a percentage of undergraduates, will
be negatively correlated with employment rates. The logic here is that the more students living
on campus, the greater the percentage of students whose lives will be disrupted with a move
upon graduation. In many ways the percentage of beds serves as a measure of the extent to which
a school is a commuter campus or a residential campus. Figure 8 tests this hypothesis. The data
finds little to no meaningful relationship between the percentages of beds per undergraduate to
the percentage of graduates working. There does appear to be a slight negative relationship,
suggesting that for every percentage point increase in the percentage of beds per undergraduate
there is a .003 decrease in the employment rate. Generally, however, the percentage of beds
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available to undergraduates has no meaningful bearing on the percentage of recent graduates
working. We cannot reject the null hypothesis. It is likely that the percentage of beds per
undergraduate is not a meaningful indicator of students having to return home and thus delaying
the time to employment. The data indicates that graduating from college and returning home
does not lead to lower employment rates for these graduates.
The second strongest factor to be correlated with the percentage of students working is the
percentage of students on financial aid. The greater the proportion of students who qualified for
financial aid, the greater the percentage of students working. Figure 9 shows that nearly 19
percent of the variance between financial aid and the employment rate can be explained.
Furthermore, the slope of the line indicates that for every percentage point increase in students
qualifying for financial aid, there is a twenty-five percent increase in the employment rate of
college graduates.
These low income and needy students have fewer options, and so, are more likely to seek and
obtain employment than wealthier students who can take time to travel, study for graduate
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school, or wait until the best job prospect comes around. This idea that these students can wait
until the best job comes around is supported by Figure 10, which indicates that those institutions
with higher employment rates also produce graduates with lower median salaries. For every .56
percentage point drop in the percentage of students working, there is an increase of $1,000 in
median salary. Median salary increases for the graduates of those institutions that produce lower
employment rates. Figures 9 and 10 supports the idea that those institutions with stronger
employment rates happen to producer students with greater financial need, and thus take jobs
that pay less than the graduates of institutions with lower employment rates.
Lastly, it is believed that those institutions with a disproportionately large number of older
students will also produce a higher employment rate. It is hypothesized that institutions with a
larger older student body will also produce a larger employment rate because older students will
be more inclined to get their life and careers underway. Older students are more likely to be
employed while in college, and the completion of their college degree simply leads to promotion.
Figure 11 shows the relationship between these two variables. The relationship indicates a very
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weak relationship, producing an R2 of .017. The slope produced by these two variables suggests
that for every percentage point increase in the percentage of 25 year-olds and older, there is a
very modest .04 percentage point increase in the employment rate. Generally speaking, the age
of the students has a very modest impact on the employment rate of the institution’s graduates.

The findings show that the three factors with the strongest correlations with the employment rate
of Texas college graduates are the number of undergraduate programs the institution offers, the
amounts of money spent per student for instruction, and the extent to which the institution’s
graduates qualify for financial aid. The institutional factors – number of programs and
instructional expense per FTE – are strongly correlated with the employment rate, but not as one
would hypothesize. The data shows that institutions that give their students more degree options
produce a lower employment rate. It is likely that highly specialized or esoteric degrees may
produce graduates with limited degree options. More likely, however, is that the flagship
institutions are the ones more likely to offer more degree options. They are also the institutions
with the resources to spend on instructional expenses. These institutions attract wealthier, college
ready students. What we are seeing in the terms of the peculiar relationship between employment
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rates and the number of programs, or employment rates and instructional expenses is the effect of
student characteristics. Institutions that educate a larger percentage of students with financial
need produce graduates who cannot afford to stay out of the workforce for very long after
graduation.
Conclusion
These findings have several implications for Texas public universities. First and foremost, it is
clear from the data that as states continue to develop greater accountability measures for colleges
and universities, outcome measures like the employment rate of an institution’s graduates will
help less selective institutions. Less selective, and often, under-resourced institutions find
themselves suffering the consequences of outcome measures they have limited control over,
without denying access to the most vulnerable populations they serve. This research project
indicates, that at least on one key measure – the employment rate of university graduates – these
institutions have a modest advantage. Texas universities that might consider limiting access to
more challenging students might consider that these same students will help in producing more
robust outcome measures.
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These findings also highlight a need for institutions to reassess their programs and departments.
This papers finds certain outcomes, which run counter to expectation. It is quite likely that within
an institution, the findings may be very different over time. Knowing the impact of investments
in the career center or in instruction over time would be very useful for a university to know.
These findings highlight the need to develop more robust measures customized for institutions.
Stronger data will allow university leaders to make investments in areas that will gain the best
return on investment. Investments in areas that produce more robust outcome measures will help
institutions serve their students more effectively. As data is becoming increasingly more
available, university leaders must use this data to make the best decisions for their institutions.
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ABSTRACT
Students with disabilities are often the forgotten minority in higher education. The Center for
Accommodations and Support Services (CASS) office at The University of Texas at El Paso
(UTEP) initiated a Photovoice project with two main objectives: provide students with visible
and invisible disabilities a space to foster validity for and bring a personal perspective regarding
their lived experiences; and provide valuable insight and dialogue about these students’ issues,
concerns, and successes to UTEP faculty, staff, and community partners who engage with this
population. These objectives led to the ultimate goal of—directly and indirectly—improving
educational outcomes for current and future students with disabilities. Student experiences are
discussed in this paper through qualitative data analysis. Student affairs professionals are
critical factors in this process and must be educated in order to eliminate attitudinal and
physical barriers of campus environments which prevent students with disabilities from
achieving successful academic careers.
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Introduction
The historical treatment of people with disabilities is marked by marginalization, discrimination,
dependence, stigma, abandonment, profound exclusion, and ultimate extermination (Fleischer &
Zames, 2001). With the passage of the Americans with Disabilities Act (ADA), there has been a
greater recognition of the rights of people with disabilities, yet social exclusion still exists on
many levels—often implicitly found in attitudes and values. Students with disabilities in college,
similar to those with disabilities in the general population, are subjected to stigmatizing
assumptions and prejudices (Trammell, 2006; Wolanin & Steele, 2004), leading to fears of
discrimination and concerns with negative attitudes of others toward them. Students with
disabilities—sometimes thought of as the ‘forgotten minority’ of student affairs in higher
education (Junco, 2004)—have been described as the most recent marginalized group to move
toward equal opportunity in education. The needs of this group of students remain separated
from the needs of other historically marginalized groups on college campuses, as they are
excluded from benefits extended to other groups. Yet, they face many more, and different
challenges across the college spectrum compared to their peers without disabilities. Statistics
suggest that only 12.4% of individuals with disabilities possess a college degree, compared to
31.7% of those without documented disabilities (American Community Survey, 2012).
People with disabilities are often viewed in stigmatized ways, in addition to being disadvantaged
socially, economically, educationally and vocationally. This stigmatization of students can start
as early as recruitment procedures for the higher education institution. Next, students who begin
their college application and self-report a disability—potentially to have the necessary assistance
to fill out the application—have begun the systemic cycle of labeling themselves as ‘different’
which will follow them throughout their academic career. Students enrolled in higher education
who self-disclose their disability are at greater risk on a number of levels, possibly being
subjected to: negative stereotypes associated with disability, inaccurate assessments of their
ability to complete college-level work, inappropriate judgments by peers or professors, lack of
accommodations outside of the classroom, and/or increased likelihood of self-doubt and
academic anxiety. The self-esteem of students with disabilities is eroded over time by shame,
labels of incompetence, and experiences of dependency, fear, anxiety, and helplessness (RoerStrier, 2002). Students with disabilities have been less than successful in participating fully in the
college experience, often resulting in lower attendance rates and underperforming in terms of
grades and graduation rates compared to their nondisabled peers (Murray, Goldstein, Nourse, &
Edgar 2000; Dowrick, Anderson, Heyer, & Acosta, 2005).
The ADA has removed some access barriers to higher education, however, a complex layer of
social barriers still remain beneath the surface, potentially interfering with their success
(Trammell, 2009). Students with disabilities have to compete with their non-disabled peers and
overcome stereotypes related to their identity and ability level. Many students with disabilities in
higher education fail to seek support and request for accommodations because they had concerns
about being stereotyped and labeled as incapable and vulnerable (Getzel & Thomas, 2008). This
can be especially true for students with non-apparent (or invisible) disabilities such as
psychological and cognitive disabilities, whose needs may not be readily recognized,
comprehended, and accepted by others as valid or real. People with invisible disabilities may
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suffer even more because they may be perceived as ‘taking advantage’ of resources spanning
from disabled parking spaces to special accommodations and services.
Despite these risks and challenges, students with disabilities who do self-disclose their status to
the accommodations department, professors, or other appropriate staff have increased chances at
academic success. Edman & Brazil (2009) state that students who feel more accepted and
supported on their college campuses are more likely to persist and succeed, however, the college
environment can be unfriendly to students with disabilities (Wilson & Getzel, 2001). This
“campus climate” refers to the attitudes held by members of the campus community including
administrators, faculty, staff, and students (West, Getzel, Zhu, Ipsen, & Martin, 1993). Student
affairs professionals contribute to the temperature of a campus’ climate, and unfortunately, they
are comparatively less consciously aware of this group than other staff (Guan, 2008). More than
ever, students with disabilities are enrolling in higher education at a dramatically increasing rate,
yet the higher education community is still struggling with how to support and effectively serve
them (Blackorby & Wagner, 1996; Stodden & Dowrick, 2000; Hall & Belch, 2000).
People with disabilities, especially students in higher education, often lack both power in society
and autonomy in their lives, which continues to feed into the cycle of marginalization; these
power inequalities are reflected and compounded by the absence of the ‘voice’ of people with
disabilities within the community and political sphere. This lack of voice is linked to the
isolation, low status, and low levels of participation of these groups in all areas of life. Our
Photovoice project at UTEP, “Voices of Students with Disabilities,” aimed to give back the
stolen and drowned-out voice to empower and revitalize student’s attitudes towards themselves,
and raise awareness on campus and in the community about the presence of this ‘forgotten’
minority population.
Research Method
Participatory Action Research (PAR) and Photovoice
To encourage improved outcomes of students with disabilities, The University of Texas at El
Paso’s (UTEP) Center for Accommodations and Support Services (CASS) office initiated a
project entitled “Voices of Students with Disabilities.” This project at UTEP used the
participatory action research (PAR) method of Photovoice in which individuals photograph their
everyday realities (Baker & Wang, 2006). Beyond its initial purpose of empowering minority
groups and marginalized peoples throughout the world (Castleden, Garvin, & First Nation, 2008;
Janhke & Gillies, 2012; Kwiatkowshi, 2011; Wang, 1999; Wang & Burris, 1994, 1997),
Photovoice has also been previously implemented in educational settings for students with
disabilities (Carnahan, 2006).
The theoretical framework of participatory action research (PAR) “seeks to understand and
improve the world by changing it… The process of PAR should be empowering and lead to
people having increased control over their lives” (Baum, MacDougall, & Smith, 2006, pg. 854).
PAR has five main characteristics associated with the framework. The research conducted must
be participatory, defined by a need for action within the community, useful and meaningful to
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the participants, reflective by both participants and researchers, and flexible (Animating
Democracy, 2016). PAR is based on Paulo Freire’s work and teaching on critical consciousness
and liberation of oppression. Freire (2005) stated:
The insistence that the oppressed engage in reflection on their concrete situation is
not a call to armchair revolution. On the contrary reflection—true reflection—leads
to action. On the other hand, when the situation calls for action, that action will
constitute an authentic praxis only if its consequences become the object of critical
reflection. In this sense, the praxis is the new raison d’être of the oppressed... To
achieve this praxis, however; it is necessary to trust in the oppressed and in their
ability to reason (pg. 66).
Consistent with the framework of PAR, the overall goals of this Photovoice project were: 1) to
empower participating students with disabilities through their participation in the project; 2) to
develop an increased awareness among the students without disabilities of the needs and
distinctive life perspectives of students with disabilities; and 3) to promote positive change for
the university to become more inclusive, by including disability as part of its diversity and
student empowerment initiatives. Inclusive research can foster empowerment (Atkinson, 2004;
Burke, et al.,2003; Povee, et al., 2014) and supports self-advocacy—as participants gain new
skills and acquire new knowledge, they become empowered to act positively in their own lives
(Walmsley, 2004).
One of the ways of communicating the plight of students with disabilities is to help tell their
stories; the “Voices of Students with Disabilities” research project represents a channel through
which students with disabilities’ issues are given a voice in shaping future policy development.
Students with disabilities have few opportunities to actively participate in research which affects
programs and policies. The “Voices of Students with Disabilities” project aimed to break down
barriers between ‘researchers’ and the ‘researched’; students acted as researchers themselves,
collecting, analyzing, and creating data to help solve problems and the very barriers they face on
campus.
The narratives in Photovoice are written in accordance with the SHOWeD method (Wang &
Burris, 1997; de Heer et al., 2008). The SHOWeD method is an important problem-posing and
critical-thinking dialogue instrument which helped in writing these narratives; this method
encourages participants to think about various subtle aspects in the photographs to facilitate
discussion stemming from a personal level, reaching outwards to social analysis and action. For
each photograph selected, participants developed a story using the five steps of the SHOWeD
method:
1. What do you See happening here?
2. What is really Happening here?
3. How does this relate to Our lives?
4. Why does this problem or this strength Exist?
5. What can we Do about this?
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Procedure
Students were recruited initially through convenience sampling methods, utilizing the CASS
office email listserv. A general call for participation announcement was sent via the listserv,
which yielded seven initial students interested in participating. A few students were also
purposefully contacted via email or phone to have the most representative population of both
apparent and non-apparent disabilities. From the initial group of students who responded to the
announcement, snowball sampling methods ensued as the students disseminated the information
to other students with disabilities.
Thirteen students participated fully in the “Voices of Students with Disabilities” project. The
study began with seventeen students, but due to varying factors, not all were able to finish. The
final students included a mix of apparent and non-apparent disabilities, including Lupus,
Cerebral Palsy, PTSD, Visual and Hearing Impairments, ADHD, Depression, Anxiety Disorders,
and Vascular Ehlers-Danlos Syndrome [VEDS]. An initial consent form was obtained from each
participant with a copy of the signed form provided to each participant. Furthering the ideology
of PAR, each student participant has chosen their pseudonym used throughout the project to
protect confidentiality.
Once recruited, participant orientation was conducted, which introduced participants to the
Photovoice method. Orientation content included an educational component and an action
component. The educational component provided knowledge on the Photovoice process; training
on ethical issues that might arise such as confidentiality, photographing minors, and excluding
incriminating activities in photographs; participant safety; and how to use a camera. The action
component provided students with a handout of the SHOWeD method of Photovoice, which
facilitated discussions surrounding what kind of issues to photograph in order to appropriately
represent their experience as a student with disability, how to select photographs, and how to
develop narratives.
Conducting a Photovoice project with students registered with the CASS office required
ingenuity and flexibility to ensure participation across the ability spectrum. For example, how
does a student who is blind or low-vision take and analyze a photograph? For these students, the
Photovoice process is somewhat more intensive, as a second participant or helper must work
one-on-one with the student, throughout all. In the process stage, the blind or visually-impaired
student generated ideas for the pictures, and with aid from a helper, the pictures were taken. The
helper verbally explained the various facets of the picture to the participant including the location
of various items, which allowed the participant to give feedback and make modifications.
Finally, each participant developed their story narrative.
The meeting schedule was based on the participants’ schedule as they were enrolled
undergraduate and graduate students across multiple majors, while also balancing school,
disability management, employment, and family responsibilities. The group met one-to-two
hours once per week beginning in March of the spring 2015 semester, and wrapped up in
September 2016; on- and off-campus presentations immediately followed in October-December
2016. Each meeting session was held on the UTEP campus, was audio recorded, and an agenda
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set by the students—but guided by the researchers—was implemented. No set format to meeting
session structure is outlined by Photovoice methodology; due to the nature of participatory action
research, a preset structure would inhibit the process of allowing the participants to bring their
dynamic experiences to the table. The participants shared their thoughts, views, opinions,
experiences, comments, and questions regarding various concerning issues and topics during
these meetings.
After sharing and discussing the photographs, pieces from each participant were selected for
further discussion in the next sessions until ultimately common themes were identified and up to
three photos were selected per participant. The thirteen participants acquired about 45
photographs; the final “Voices of Students with Disabilities” Photovoice exhibit during the
CASS Ability Awareness Week displayed 25 photographs from nine participants. The photos
depicted physical obstacles, social barriers, and academic difficulties; all pictures showed what
students with visible and invisible disabilities face on campus.
The project exhibit was held at on the UTEP campus. The exhibit consisted of one poster board
per photographer and a panel presentation from the student participants. Five out of the nine
participants were present to sit on the panel. Following a slideshow presentation, exhibit
attendees were given space to ask questions regarding the photographs and stories. Additionally,
participants stood by their displays following the panel to facilitate further dialogue about their
photographs and experiences in the Photovoice project. Exhibit attendees were requested to
complete an evaluation feedback form of the presentation, panel, and gallery. Two presentations
were facilitated on the “Voices of Students with Disabilities” Photovoice project content, one
workshop during the UTEP STAIRS event and a breakout session during the TACUSPA
conference, both held in Fall 2016. Attendees at both sessions were requested to complete an
evaluation form.
Qualitative results of the students’ experiences as a participant in the Photovoice project were
evaluated by coding similar participant responses into themes. The evaluations from the exhibit
were analyzed similarly to the student participant responses. Data from the TACUSPA breakout
session were analyzed using descriptive statistical methods in SPSS software. Student responses
from the duration of the project, as well as narrative feedback from the exhibit and workshop
sessions have been summarized and listed in the outcomes section.
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Results
Participant Stories
Each participant’s demographics are listed in Table 1. The following section contains excerpts
from students’ narratives; some of the photographs are included as Figures 1-11.
Table 1: Demographics of Participants
Participant* Age
Classification

Disability

Assistive
Device
Service Animal,
White Cane
None

Jake

39

Undergraduate

Visual impairment

Rachael

31

Undergraduate

Krista
Rory

25
28

Graduate
Graduate

PTSD, Anxiety, Major
Depressive Disorder
Cerebral Palsy
ADHD

Maria Elena
Faye

40
32

Graduate
Graduate

Hard of Hearing
Panic Disorder, Depression

Hearing Aid
None

Naveh
Amelia
Lizzie

23
32
55

Undergraduate
Undergraduate
Undergraduate

None
Wheelchair
White Cane

Cindy
Emma

34
22

Undergraduate
Undergraduate

Lupus
Cerebral Palsy
Low vision, Vision
impairment
Cerebral Palsy
Vascular Ehlers-Danlos
Syndrome (VEDS)

Walking Cane
None

Wheelchair
Wheelchair or
crutches

* All participant names have been changed to pseudonyms for confidentiality
The mean age of student participants was 33 (N=11), with a range between ages 22 and 55.
Participants were predominantly female (n=9), with one male participant and one participant
with a nonbinary gender identity (neither male nor female), and a majority were undergraduate
students (n=7, 63.6%). Disabilities self-reported by the students were split about equally between
physical/visible disabilities (n=6, 54.5%), and invisible/non-apparent disabilities (n=5, 45.5%).
Three common themes (Physical Barriers, Social Barriers, and The Bright Side) emerged from
the group discussions, photographs, and final narratives. One of the themes, Physical Barriers,
has four elements included as they are all physical access issues or barriers, but have distinct
differences associated amongst them.
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Physical Barriers
Restroom Accessibility
Four students discussed issues with accessible restrooms on campus; each student’s unique take
on what can be problematic provides a different kind of call-to-action in order to make restrooms
one place on campus that doesn’t—and shouldn’t—be the source of frustration. Amelia is an
electric wheelchair user, and noted that in one of the laboratory buildings, there is only one
accessible restroom and “getting entry to it is a nightmare” (Figure 1). Amelia said in her
narrative that the main problems are twofold: “The way into the restroom is a very longish
narrow hallway; if someone is coming out of the restroom either they must go back into the
restroom and let the wheelchair in. There is no automatic door button on the outside or inside of
the restroom. A person would be stuck until someone comes to open the door.”
Emma, an undergraduate student with VEDS, had issues in a different restroom because she
“found the automatic door opener under the paper towel dispenser. The paper towels could
obstruct the automatic door button” (Figure 2). Additionally, she noted that once someone does
find it, “it's a little far from the door. Someone who pushes the button may not make it out in
time.”
Rory, a graduate student with non-apparent disabilities, also identifies with a nonbinary gender
identity. Restrooms on campus provide a different kind of obstacle to accessibility—Rory
mentioned using traditional gendered multi-stall facilities increased their anxiety and discomfort.
Their photograph (Figure 3) shows something overlooked that, to many, doesn’t make a
difference: “This placard may not look confusing or given a second glance, but to me, it’s a
trick… When you open this door, it’s just a hallway of offices. Why isn’t there an ‘s’ at the end
of ‘Restroom’?”
Figure 1

Figure 2

Figure 3

Lab Bathroom

Automatic Door Button

Where Do I Go?
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Construction and Signs
Four students discussed a multitude of physical barriers on campus. Two of the four students
discussed the problems of on-campus construction and ignoring sidewalk maintenance. Lizzie
and Jake both are students with low vision; Lizzie uses a white cane and Jake uses his service
dog. Lizzie shared that “holes in the sidewalk are dangerous for me because even with the cane, I
sometimes cannot figure out how big they are, or if I happen to miss them, my shoes catch,
causing me to fall” (Figure 4). Jake took a picture of a hole caused by the construction (Figure
5) where “the barriers are not readily visible nor are they far enough from the construction to
prevent injury. It is easy to walk off in a hole. A service dog is not trained for these obstacles and
does not know how to help.”
Lizzie took a picture of another problem that often happens after construction is finished: the
placement of signs (Figure 6). A bike sign was positioned in the middle of a sidewalk, “it is not
safe.” Lizzie continued to comment on the applicability of the issue to all students, not just those
with vision impairment. “The sign not only obstructs wheelchair access, but also obstructs the
flow of students that are coming and going to campus.”
Figure 4

Holes in the Sidewalk

Figure 5

Caution: Don’t Fall

Figure 6

Bike Sign

Traffic and Transportation
One of the most discussed topics from the Photovoice participants was problems surrounding
transportation and traffic. Many of the participants complained of reckless or distracted drivers.
Cindy, an undergraduate student who is a wheelchair user, has to take a specific route to get from
one building to another. Even though those buildings are adjacent, doors with automatic buttons
are not in convenient locations, causing her to go around in order to use the automatic doors.
Needing to travel through parking lots, this puts her safety at risk. Cindy took a picture of the
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parking lot (Figure 7), and mentioned “I have been close to being hit by a car at least 6 times in
the last semester because the drivers failed to slow down or look before turning to exit.”
Jake had a similar problem in a different location. He took a photo of an intersection near his
classroom, which is located off-campus. “This intersection, even for a person with vision, is
difficult at best to navigate but for a person who is blind, it is a death trap” (Figure 8). There are
no walk button signals, so pedestrians have to cross the busy intersection without safety of a
protected crosswalk.
Emma took a picture of closed-off parking spaces. Many students with disabilities receive
“inner-campus” parking permits, allowing them to park closer to their buildings. Emma’s
narrative posed that “I park far I need to plan ahead with someone to push me in the wheelchair
to my destination. I have never been notified when inner campus parking will be blocked off.”
Krista, a graduate student who uses a cane, has a transportation issue because her classes
conflicted with bus routes and schedules. What may be a “simple inconvenience for students
who are able to transport themselves” (such as required classes ending at 9PM) turns into a
“major barrier” for students who have to “rely on public transportation or family members
because you cannot drive as a result of a disability or lack of resources.” Krista continued with
the fact that “the problem is even more prominent if you live outside of the El Paso city limits.”
Figure 7

Figure 8

Close to Being Hit by a Car

Where Do I Cross?

Social Barriers: Perceptions of Invisible Disabilities and Mental Health Diagnoses
The second theme encompasses the attention the participants receive on a daily basis. Students
with physical disabilities often face the pressure of unwelcome gazes and stares from nondisabled strangers or peers. Students with non-apparent/invisible disabilities also receive
negative attention, but for our Photovoice participants, it manifested in disbelief about their
symptoms and ignorance towards the severity of their conditions.
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Naveh, an undergraduate student with Lupus, commented on the effort it takes to feel “normal,”
(Figure 9) which includes dressing up “to feel good about myself.” However, instead of being
seen as strong and motivated, her attitude and dress code are regarded as reasons why she cannot
really be sick. “Many problems that I encounter with dressing up nice, which I shouldn’t, is that
people don’t believe that I am sick. They think I take advantage of the system.”
Rory shared a story about professors and peers trying to put them in a “smart box” without
considering “the extra work that gets me to even stand next to the ‘smart’ box.” Rory said “I
have ADHD, a sensory processing disorder, a comprehension-related learning disability, anxiety,
two jobs, and a very young child,” and quipped “but all professors see is a graduate student with
a 4.0 GPA.”
Krista included a story about how over the years she has become used to people staring, but her
family has not. “I can tell my family members are still upset, but it is hard for them to ignore it. I
just wished people would realize that when they stare at me they are making my family feel
upset.”
Rachael, an undergraduate student with PTSD and other comorbid conditions, has had issues
with the campus police department over public panic attacks. She mentioned in one of the group
discussions that other students think she is having a psychotic break when all she needs is a quiet
place to calm down. “The crowds between class change and the noise in almost every corner are
unbearable sometimes.” Unfortunately, the one place students default to as a quiet safe haven on
campus—the library—is “by far the loudest place on campus. With the coffee shop at the base of
an open, cathedral-style floor plan, the sounds carry as if through a bullhorn up to the fourth
floor.” Rachael recorded the noise level in the library from the fourth floor, depicted in Figure
10.
Figure 11

Figure 10

Library: Loudest Place on Campus

Sound Not Required
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Faye, a graduate student, explained her ongoing battle with anxiety since she was 15 years old,
and the effect it had on her academic career. “I was always crying, I couldn't eat or drink
anything until I got home, and I was always on edge. All my senses exploded. I tried to tell my
mom what was happening with me, but she didn't believe me. A professor told me to ‘get over it’
like it was that simple.”
The Bright Side
The final theme that surfaced during group discussions and review of narratives was positivity in
how students view themselves, their ability levels, and their future. Maria Elena, a graduate
student who is hard of hearing, chooses to view her disability as an opportunity to be more
mindful (Figure 11). She said, “As a child, I had to adapt and find other ways of obtaining my
information. One way was through observation, which reminds me that sound is not always
required to enjoy life fully.” Faye and Rachael shared how developing coping mechanisms eased
times of distress. Faye overcame her anxiety through a variety of methods such as “recognizing
episodes, and I learned to self-medicate and how to cope by learning where all the exits where,
where could I go for support, and knowing who to trust.” Rachael was able to advocate to “get a
private cubicle on the library’s fifth floor” which provided her “a place to go to practice my
coping skills and decompress in private. No longer do I have to calm myself in a bathroom stall.”
Naveh’s insight about her strength and will for a bright future with Lupus has made her “become
stronger to overcome and defeat anything in my way. There is only the present, and in the
present, there is only one road, and that is to keep moving forward.”
Outcomes
The outcomes of this study explore the immediate effects coupled with longer-term impacts in
three areas that the “Voices of Students with Disabilities” Photovoice project introduced. First,
student participants provided descriptions of how they made sense of their journey during and
following the project. The narratives produced by participants assisted to understand their lived
experiences and form an integral part of the analyzed data. This included a group discussion on
what participating in the project meant to each student, looking back in retrospect over the
challenges and successes as students with disabilities, and envisioning what the future campus
climate and environment would look like if the cycle of discrimination and stigmatization against
students with disabilities was eradicated.
Second, changes to on-campus policies and structures were initiated as a result of this project.
Many of the concerns that arose during the Photovoice discussion or presentation sessions have
been addressed by the Facilities and other on-campus departments, creating a movement towards
a more accessible campus.
Third, UTEP Faculty and staff attitudes and knowledge were assessed after attending one of two
events held during Ability Awareness Week on campus (Photovoice Exhibit consisting of a
photo gallery and student panel, or, workshop session during the Student Annual
Interdisciplinary Research Symposium [STAIRS]). In addition, attendees during a workshop
session held at the Texas Association of College & University Student Personnel Administrators
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(TACUSPA) Fall 2016 Conference were also asked to provide feedback on change in knowledge
and attitudes to provide an external perspective of the project’s objectives.
Personal Insight
A common theme emerging from student participants was the Photovoice project hosted a space
to connect with others like them, at a much deeper level than the simple connection of all being
students registered with the CASS office:
The Photovoice project helped connect with other individuals whose concerns are
similar to mine. Being able to share my concerns freely and feeling understood was the
most significant aspects of the project.
A second theme was feeling a greater sense of empowerment towards taking control over their
needs, including advocating for themselves and others:
I think the Photovoice project has helped me be more assertive and verbal about what I
need on campus as a student with disabilities… I’ve been empowered to take control of
my own learning environment and not feel like I have to apologize for what I felt were
inconveniences to professors and classmates.
A third theme found was students noticed greater personal insight and understanding regarding
the role ability levels play in their personal lives and the lives of others around them:
[The project] helped me realize things I had not considered before, like realizing that
the same way I come from a different walk of life, other people do as well.
The final theme that emerged was a hope for this project to have a positive effect on the campus
community, and future aspirations of understanding, acceptance, and openness towards students
with disabilities on the UTEP campus:
I hope this helps people deal with an individual like me and become more aware of
many others with such diversity.
[This project] gives individuals an opportunity to visualize what it is like to live with a
disability and maybe make them more aware and sensitive to others. It allows people
with a disability to express themselves without words because many times pictures are
more effective and can say a lot when words are not available.
UTEP Makes Changes
Various photo-based changes to the physical environment and campus climate have been
implemented or are in the works as prompted by the project. Five examples follow.
The picture and story of “Bike Sign” (Figure 6) resulted in the relocation of this sign from in the
middle of the sidewalk to a landscaped area between the road and the sidewalk. It is no longer
considered a hazard to any campus member—sighted or low-visibility alike. In the picture and
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story featured in “Close to Being Hit by a Car” (Figure 7), the CASS office is actively working
with the Parking and Transportation office to advocate for the installation of speed bumps in the
area and increased signage to slow down and caution vehicles.
Another participant, whose photograph “Automatic Door Sign” (Figure 2) was included in this
article, also submitted a picture of closed-off parking spaces. The UTEP campus has limited
parking for individuals with disabilities, and the Event Services office would reserve these
spaces for visitors to events. The CASS office advocated to the Parking and Transportation
office on behalf of this participant. In the future, whenever there is an on-campus event that
needs to save parking, an email notification will be sent out to all parking permit holders in this
area so they can make other arrangements ahead of time.
In addition to changes made regarding the physical environment, participants reported that the
Photovoice project had brought important changes to the campus climate as well. According to
their feedback, their peers were more aware of how to assist them because of the increased
knowledge about the challenges that they tended to face. Some noted changes in ways how
instructors interacted with students with disabilities. One participant with a non-apparent
disability utilized a partnership between the CASS office, Equal Opportunity Office, and
Department Chair to facilitate a mediation intervention with a professor who was not adhering to
classroom accommodation requests. The intervention was successful and the student is now
rightfully receiving their accommodations in the classroom.
Finally, the picture and story of “Where Do I Go?” (Figure 3) resulted in multiple actions.
Following the photo gallery presentation, the student filed an informal complaint with the Equal
Opportunity Office for not providing accessible facilities, thereby discriminating on gender
identity. The Equal Opportunity Office eventually located three single-stall restroom facilities on
campus, and the student is currently conducting a campus-wide needs assessment to determine
the level of need for these facilities on campus, and if more than three facilities are available.
Additionally, the building manager where the photo was taken has submitted a work order to
change the sign for clarity.
Audience Feedback
The “Voices of Students with Disabilities” Photovoice exhibit was attended by 50 UTEP campus
and community members; the exit survey was completed by 15 attendees. Attendees included
family members and friends of the Photovoice participants, general community members,
university students and faculty, and service providers to individuals with disabilities. Attendees
overwhelmingly provided positive feedback about the exhibition. The STAIRS workshop session
had a low attendance rate of five people, and no surveys were received.
Survey results showed that all respondents found the exhibition was a valuable investment of
their time. All respondents also indicated they felt their attendance had positively impacted their
perceptions of individuals with disabilities, and especially invisible disabilities. Finally, all
respondents indicated increased awareness of issues faced by these students, and the impact of
barriers to community participation and inclusion. Most (86.67%) of respondents found the
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stories of invisible disabilities to be more impactful than the stories of those with physical/visible
disabilities. Some comments from survey responses included:
I liked that the project worked with the students on understanding and dealing with the
issues. I think there is still much work to be done to help the students identify, label
and then process the feelings associated with this project.
The biggest take away for me is the number of invisible disabilities there are and the
number of students that have them.
This project contributed to better understanding of the issues, as the project has
highlighted how this city is old and not friendly to those with disabilities under ADA.
Of those who attended the breakout session at the TACUSPA Fall 2016 Conference in Austin,
TX, 16 completed evaluations of the presentation. Total results from the survey respondents are
listed in Table 2. Evaluation results display positive trends related to presentation outcomes
(questions eight, nine, and ten). Question eight states “I am able to articulate ways to promote
positive change for the University and the community to become more inclusive” to which
62.50% indicated “Agree” and 31.25% “Strongly Agree.” Questions 9 states “I am able to
identify tangible ways to increase awareness on campus” to which 100% of respondents
indicated they “Agree” or “Strongly Agree.” Question ten states “I can articulate how to
empower students with disabilities through their participation in Photovoice” to which 81.25%
indicated they “Agree” or “Strongly Agree” (62.50% and 18.25%, respectively).
Comments from the survey question “What did you like best about this session?” included:
I appreciate you furthering discussion about inclusivity on our campuses.
Thank you for including invisible disabilities.
Making the group take a look at our students’ everyday struggles… got us to think and
really open our eyes.
Acknowledging a diverse but often unspoken topic
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Table 2: TACUPSA Evaluation Survey Results
Evaluation Question
Strongly
Disagree
1. The session content was what I
0
expected from the program description.
2. The session has increased my
0
knowledge and understanding of the
relevant subject matter.
3. The materials provided will be
0
useful to me.
4. I would recommend this session to
0
others.
5. The presenter was knowledgeable
0
about the topic.
6. The presenter was well organized
0
and effective.
7. I would attend other sessions by this 0
presenter.
8. I am able to articulate ways to
0
promote positive change for the
University and the community to
become more inclusive.
9. I am able to identify tangible ways to 0
increase awareness on campus.
10. I can articulate how to empower
0
students with disabilities through their
participation in Photovoice.

Disagree

Agree

1

11

Strongly
N/A
Agree
3
1

0

9

7

0

0

11

3

2

2

9

5

0

0

8

8

0

4

8

4

0

4

7

3

2

0

10

5

1

0

12

4

0

3

10

3

0

Limitations
The traditional procedure and implementation method of Photovoice was not conducive to the
collegiate environment. Photovoice is intended to have a participatory structure with set meeting
times and deadlines, but it was discovered when working with college students—especially
students with increased needs stemming from the management of disabilities—this structure is
not flexible enough to accommodate the reality of hectic schedules.
Though 17 participants were eager to initially participate in this project, 13 were able to finish
the project. Due to the extensive amount of time required for involvement, potential students
may have been deterred from participating. Busy school, work, and family schedules, unplanned
illness or worsening conditions, and the restrictions of the physical composition of campus were
a hindrance to many who responded to the original call for participants.
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Not all students were able to make each group discussion meeting, so many sessions were held
with smaller numbers of students. This information was eventually comprised into one report for
the purposes of this study, however, this factor may have limited the sharing of ideas, situations,
and experiences among student participants. However, it should be noted that regardless of the
meeting structure and number of attendees, data provided by the participants was rich in context
and details, validly conveying aspects of living as students with disabilities. Additionally, not all
students who participated in the project were able to attend the Photovoice exhibit during the
CASS Ability Awareness Week which may have limited overall outcomes and impact of the
project.
Photovoice projects typically include a stipend for participants through financial incentives, the
loan of a camera, etc. However, due to budgeting limitations, the “Voices of Students with
Disabilities” project was unable to provide any financial stipends or incentives. This may have
served as a limitation from the lack of perceived reward in the form of physical, monetary means
versus the overarching reward of personal development and potential policy change.
Additionally, students who did not have access to a digital camera or cell phone with a camera
may have been barred from participating due to inability to provide a camera for participants.
Discussion
The “Voices of Students with Disabilities” Photovoice project at UTEP was not without its
challenges but was marked as a successful attempt to involve students with disabilities in
research pertaining to their own population. This example of meaningful participation and
inclusion gave students the confidence to plan and implement changes which both directly and
indirectly affected their lived experiences on campus and the experiences of other current and
future students with disabilities at UTEP.
Consistent with the information found in the literature review, our participants in this project
face multilayered levels of discrimination, ranging from treatment by professors and peers, to
barriers found in the physical campus layout and architecture. Students with self-identified
invisible disabilities agreed with what was found in the literature, reporting higher levels of
frustration with, and lower levels of acceptance by professors and peers who did not view them
as having a ‘real’ disability. Additionally, the literature mentions that students with disabilities
who register at an accommodations office within the institution have increased chances for
academic success; however, other literature notes that a substantially lower number of
individuals with a disability hold college degrees compared to their more-able peers. Many of the
students registered with the CASS office successfully graduate. From the eleven participants of
this Photovoice project, four students have already graduated with baccalaureate or graduate
degrees, and another three have applied to graduate in the current semester. This result poses a
question to other student affairs professionals regarding the effectiveness of a Photovoice
intervention—are more students with disabilities graduating because of their participation, or did
the students who chose to participate generally have higher and stronger academic goals?
The “Voices of Students with Disabilities” project resulted in various outcomes related to
increased levels of empowerment in the participants, consistent with the purpose of participatory
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action research methodology, and changes towards inclusive campus environment for students
with disabilities with regard to both soft (attitudinal) and hard (architectural/physical
environmental) aspects. As their individual voices are heard more frequently, their collective
opinions will increasingly be seen as valuable; this value will manifest in their ability to advocate
for social change in the context of the rights and responsibilities relating to the treatment and
worldview of students with disabilities on campus. This project had a positive effect on the
students who participated, giving them insight into their own lives and the lives of others,
empowering them to be more assertive and vocal regarding their needs and rights under the
ADA, and establishing a strong, collegial network among the participants for future contact.
Participants articulated with their photographs and associated narratives what constituted barriers
to their full participation in the campus community, they successfully brought about changes that
were warranted. The extent of the project’s reach did not end with the students; the students
began the process, and disseminated their information to UTEP faculty, staff, and community
members who are involved with those who have visible and invisible disabilities; regional
student affairs staff were also made aware of the student concerns at the university.
The photos and narratives showcased in the “Voices of Students with Disabilities” project tell
powerful personal stories, and our university community and city community members learned
from the students’ amazing hard work. However, there is a lack of publications using Photovoice
methodology and qualitative, participatory action research with minority students in higher
education settings; there is a plethora of PAR/Photovoice in other settings. The authors strongly
suggest future research to be conducted in this area (college students with visible and nonapparent disabilities) as well with closely related populations such as students who identify as
aged-out of the foster system, homeless, LGBTQ+, and immigrants. These listed are a select few
out of many possible populations who could benefit from their stories brought to the attention of
the institution, thereby potentially facilitating a shift in the campus cultural climate towards a
more accepting, open, and understanding institution.
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Latina/o college student organization
involvement and its effect on members
twenty years after college attendance
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ABSTRACT
Former members of one large umbrella-type Latina/o student organization at a four-year public,
flagship university located in Texas were interviewed approximately twenty years after their
college attendance. The participants were involved in the organization between the years 1988
and 1992. The primary purpose of this exploratory study was to learn more about the possible
long-term effect of Latina/o student organizations. The study found that former members still
worked to promote the organization’s goals of cultural advocacy, awareness, and pride twenty
years after their college involvement. Recommendations are provided for further investigations
on ethnic student organization involvement and its long-term effects.
Introduction
Latina/o student organizations at predominantly White institutions (PWI’s) have increased in
number and have become extremely diverse in regards to their activities and purposes (DelgadoRomero, Hernandez, & Montero, 2004; Guardia & Evans, 2008; Reyes, 2015; Rodriguez, 1995;
Trevino, 1992). Latina/o student organizations on campuses nationwide provide more than
social outlets for students (Davis, 1997; Moscoso, 1995; Reyes, 2015). These groups have
become campus entities whose functions have expanded to advance goals for academic support,
career development, and Greek life, just to name a few. Despite the diversity apparent among
the types of Latina/o student organizations and their activities, the roots of these groups are
firmly planted in social change, commitment to the Latina/o community, and common goals to
be student resources for social and emotional comfort and adjustment at PWI’s (Davis, 1997;
Guardia & Evans, 2008; Montelongo et al., 2015; Moscoso, 1995; Trevino, 1992). The origins
and functions of Latina/o student groups reflect both cultural and socio-historical factors unique
to the Latina/o experience in the United States.
For Latina/o students attending PWI’s during the 1980’s and 1990’s, balancing participation
within the college campus culture and the Latina/o culture paralleled African American students
facing similar challenges. Despite the increased efforts from colleges to address
multiculturalism during that time, African American students often described a campus climate
that had “little willingness to incorporate African American [and other racial and ethnic] values,
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interests, or history into the core of campus culture” (Feagin & Sikes, 1995, p. 91). Feelings of
worth and belonging were stated to be replaced by feelings of alienation and isolation. For many
students of color attending college, their presence on campus was akin to that of being “guests in
someone else’s house” (Turner, 1994, p. 355). An unwelcoming campus environment was also
apparent for Latina/o students at PWI’s in the Southwest during this time (Trevino, 1992,
Rodriguez, 1995). The presence of ethnic student organizations helped to create supportive
niches to transform college environments into ones that welcomed Latina/o students (Turner,
1994). These types of college student organizations were resources where support could be
found.
Since then, research on Latina/o involvement with ethnic student organizations have highlighted
important outcomes provided to students such as a successful transition to campus and
navigation of the campus climate (see, for example, Cabrera & Hurtado, 2015; Saenz, Ponjuan,
& Lopez Figueroa, 2016). As research in this area increased, so did the interest in the
educational outcomes the groups provided to students (Bowman, Park, & Denson, 2014).
However, a gap exists with understanding the long-lasting educational and personal outcomes
associated with participation in Latina/o student organizations.
The primary purpose of this qualitative phenomenological study was to explore how former
members of one Latina/o college student organization described their college involvement
between 1988 and 1992 while attending a four-year public PWI in Texas and subsequent effects
this past involvement had on the personal and professional development well beyond graduation.
A qualitative phenomenological approach was appropriate for this study in that it sought to
examine college involvement in relation to the social oppression structures apparent at PWI’s in
the mid-1980s and early 1990s. By using open-ended interviewing, information collected could
assist in understanding strategies and actions that worked to overcome oppressive environments.
Knowing this information could further empower and motivate individuals currently facing
similar challenges in the same environment (Creswell, 2014). By learning from past experiences
of these former members, the study aimed to describe culturally relevant factors found in
Latina/o college student involvement (Creswell, 2014). The research question for the study
focused on the participant's past college involvement: How did former members of one Latino
college student organization describe the effect of Latina/o student organization involvement
twenty years after their college attendance?
Review of Literature
This section emphasizes research in collegiate level extracurricular involvement with a specific
focus on college student organizations. Studies investigating characteristics associated with
participation in student organizations are summarized to provide an idea of how much
membership influenced the overall college experience. This review of literature begins with a
discussion of effects associated with college student organizations in general. Specific research
on the effects ethnic college student organizations will then be addressed, followed by an
overview of Latina/o student organizations.
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Effects Associated with College Student Organizations
Involvement in college extracurricular activities provide students with a variety of opportunities,
to become better acquainted with the campus student life. College campus environments that
held a multitude of student life components providing many opportunities for student
organization participation influenced subsequent involvement in such activities, especially if
students entered college with prior extracurricular involvement (Bowman, Park, & Denson,
2015; Montelongo, 2003). Participation in college student organizations was shown to have an
influence on affective outcomes such as cultivating a student’s sense of satisfaction with the
college experience (Abrahamowicz, 1988; Branand, Mashek, Wray-Lake, 2015; Webber,
Krylow, & Zhang, 2013; Williams & Winston, Jr., 1985) and in increasing participation and
involvement within campus and community (Bowman, Park, & Denson, 2014; Schuh & Laverty,
1983; Williams & Winston, Jr., 1985). College student organization participation was also an
influential component in a student’s total extracurricular experience as shown by the
enhancement of intellectual development that came from allowing students to become aware of
and involved with the educational environment (Baxter Magolda, 1992; Webber, Krylow &
Zhang, 2013). Students were able to assess campus resources to achieve their educational goals
(Abrahamowicz, 1988; Baxter Magolda, 1992; Smith & Griffin, 1993; Torres, Reiser, LePeau,
Davis, & Ruder, 2006).
Research findings on student experiences with college student organizations were frequently
generalized to all college students (Stage & Anaya, 1996). However, research samples
comprised mostly of middle-class whites provided the “norms” for these experiences where
“diverse persons and diverse experiences often appear[ed] other than ‘normal’” (Stage & Anaya,
1996, p. 49). Trevino (1992) stated that it was “particularly problematic [when researchers] use
predominantly and traditionally white student organizations such as fraternities, sororities,
student government, religious groups, choir groups, and intramural groups" as the focus for their
studies (p.24). When this occurred, researchers failed to consider the contributions of ethnic
college student organizations present on many campuses (Stage & Anaya, 1996). Failure to
include such organizations could be related to the fact that ethnic college student organizations in
higher education are relatively recent opportunities for student involvement in college life,
especially in the timeframe of this study (Johnson, 1997; Rooney, 1985).
Effects Associated with Ethnic Student Organizations
The emergence of ethnic student organizations on campus in the 1980’s and early 1990’s
reflected the changing demographics of the college student population in the United States.
Ethnic student organizations became supportive outlets that dealt with difficult college
experiences frequently associated with PWI’s. Studies have described the influence these groups
had on college students.
Studies exploring student involvement in ethnic student organizations suggested that these
groups influenced college adjustment (Fuertes, Cothran, & Sedlacek, 1991; Moran, Yengo, &
Algier, 1994; Webber, Krylow & Zhang, 2013), peer support levels (Fiske, 1988; Person &
Christensen, 1996); community, cultural and ethnic awareness (Bowman, Park, & Denson, 2014;
Davis, 1997; Mitchell & Dell, 1992) and membership in other campus organizations (Rooney,
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1985; Webber, Krylow & Zhang, 2013). It also appeared that those students who participated in
ethnic student organizations tended to have very good feelings toward their campus and seemed
to be involved with other campus-sponsored groups (Rooney, 1985; Webber, Krylow & Zhang,
2013).
Latina/o Student Organizations
Latina/o student organizations were defined for this study as any student or administratively
sponsored groups established for representing Latina/o interests and culture in a particular area
(Montelongo, 2003). While Fajardo (2015) wrote that these college student organizations made
their presence known on campus as early as the late-1800’s, it wasn’t until recently that these
groups have been examined for their effects on the educational experiences and outcomes for
Latina/o college students (Montelongo et al., 2015). Thus, the higher education literature in this
area continues to grow (Montelongo, 2003, Montelongo et al., 2015, Munoz, 1989).
In higher education literature, interest exists on predictors of future college involvement for
entering first-year students. Trevino (1992) found that Chicana/os with previous high school
extracurricular activity was more likely to join minority college student organizations. In
addition, Chicana/o students who consider themselves activists tended to participate in these
organizations (Trevino, 1992). For Latina/os, participation in “campaigns, protests, and service
efforts” to improve community conditions usually occurred through involvement in “communitybased organizations” (e.g., churches, schools, non-profit organizations, national advocacy
groups) (Davis, 1997, p. 230). These organizations “play[ed] a particularly crucial role in
Hispanic leadership development” in that from this involvement, an active citizenry was
nourished, and future leaders were groomed (Davis, 1997, p. 230).
Higher education literature also placed focus on involvement activities once Latina/os were in
the college environment. Involvement in culturally related college activities such as that found
in Latina/o student organizations were found to provide and maintain links to communities
familiar to Latina/o college students (Fajardo, 2015; Hernandez, 2002; Hurtado & Carter, 1997;
Montelongo et al., 2015). These affiliations were characterized by community service, political
activism, and advocacy for a variety of social concerns (Davis, 1997; Delgado-Romero,
Hernandez, & Montero, 2004; Hurtado & Carter, 1997).
Montelongo and his associates reviewed the most recent higher education literature addressing
Latina/o student involvement and found three outcome areas that were frequently addressed:
cultural identity, leadership, and academic development (Montelongo et al., 2015). The three
outcome areas gave more specific involvement impacts for students such as Latino/a identity
merging with first-generation college student awareness, the importance of creating strong and
lasting peer relationships, referred to as “la familia”, and using organizations as an initial tool for
help-seeking behaviors, both academically and personally.
The literature Latina/o student involvement impact beyond graduation is an area that has yet to
be fully explored. A recent study by Bowman, Park, and Denson (2015) provided specific
information on civic outcomes six years after graduation resulting from involvement in ethnic
student organizations. While their study offers one of the few investigations on long-term effects
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of ethnic student organization involvement, their selection of six years after graduation does
provide an expansive window into long-term outcomes. An argument could be made that
individuals after six years are still sorting through career, educational, and personal decisions.
This study explores the question of long-term effects by extending the time after graduation into
a period where it is assumed that most of these goals have already been completed. By doing
this, the study hopes to increase the interest in higher education research to investigate the longterm effect of Latina/o student organizations and how members used their involvement to further
help Latina/o communities and future college students.
Theoretical Frameworks
Astin’s (1984) theory of student involvement was used in the study to explain the developmental
changes occurring within students once they became involved with their college environment.
Because “students learn by being involved”, there is a direct correlation between involvement
and student development (Astin, 1993, p. 36). Student involvement was defined as “the amount
of physical and psychological energy that the student devotes to the academic experience”
(Astin, 1993, p. 297). Viewing involvement as a behavior performed by individuals is important:
“it is not so much what the individual thinks or feels, but what the individual does, how he or she
behaves” (Astin, 1993, p. 298). A student who is highly involved in college is one who “devotes
considerable energy to studying, spends much time on campus, participates actively in student
organizations, and interacts frequently with faculty members and other students” (Astin, 1984, p.
297). Involvement is a term signifying an active student. Descriptors such as “participate in”
and “taken part of” usually are associated with the type of behaviors that characterize student
involvement. Astin (1993) stated that involvement entails the investment of physical and
psychological energy in both highly generalized and specific educational experiences. The
investment of energy is represented, specifically, by participation in Latina/o, college student
organizations and generally by their experiences with college life at PWI’s.
LaFromboise, Coleman, & Gerton (1993) provide an alternate explanation of biculturalism that
considered not only an individual’s ability to understand two different cultures, but also the
ability to alter behavior to fit a particular social context. These researchers suggest that the
relationship between a person’s native culture and the culture in which he or she is living is more
“bi-directional and orthogonal” rather than unidirectional (p. 399). What this means is that rather
than choosing one culture over the other, individuals develop and maintain positive attitudes
toward the native culture and attain competence in the second culture. The strength of this
alternation model allowed the researcher to investigate both affective and cognitive coping
strategies individuals used in handling the stress apparent when acquiring competence in the
dominant culture during and after their attendance at a PWI. As stated by LaFromboise et al.
(1993), “the primary emphasis of the model is on the reciprocal relationship between a person
and his or her environment” (p. 408).
The process of becoming bicultural is complex in that skill acquisition and capacity to socialize
in two environments are needed for it to be effective. By understanding the model of bicultural
competence developed by LaFromboise et al. (1993), the study was able to understand the
psychological experiences of diverse individuals, as well as become aware of the context of that
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development. This model is used to understand the impact of Latina/o student adjustment within
the two cultures (racial/ethnic and college). From this, student affairs research can break away
from the idea that conformity is the norm for students to adjust and find acceptance on the
college campus.
Researcher Positionality
My own personal involvement in Latina/o student organizations is important to disclose for this
study. I am what Trevino (1992) describes as a “Born again Chicano” (p. 131). My involvement
with a Latina/o college student organization allowed me to overtly express my culture through
celebrations, programming, leadership, and activism. My involvement provided an outlet to
explore my ethnic identity and to express my cultural heritage at the PWI which I attended as an
undergraduate. Despite my active involvement, I felt animosity toward my college environment
as a student. I come to this study holding this idea and view with regards to college student
involvement. While I recognized the intersectionality between cultures, one of these being a
Chicano, certain aspects of my college environment did not respect or understand the difficulties
involved with living within multiple spheres of reality—my “borderland” (Anzaldua, 1998). My
experiences with Latina/o student organizations have provided strategies to understand my
current strengths and abilities as I maneuver the faculty culture in another college environment.
Methodology
This study used a qualitative research design. Qualitative methods allowed participants to
provide critical narratives of their college experiences (Padilla-Diaz, 2015). Using this
methodology is appropriate when the researcher wants to inquire about the meaning individuals
or groups ascribe to a social or human problem (Creswell, 2014). Using a social constructivist
lens for this study allowed research participants to develop their meanings of Latina/o college
student organization experiences. These varied descriptions provided a complex understanding
of the research question. The research study’s goal was to use these accounts of student
involvement to understand how interactions during and after college were shaped by “historical
and cultural norms that operate[d] in individuals’ lives” (Creswell, 2014, p. 8).
Participant Selection
Participants for this study were purposefully selected for their wide range of collegiate
involvement and their capacity to provide in-depth reflections that would help in understanding
the research question (Creswell, 2014). Convenience sampling procedures were used to select
participants who were members of one large umbrella-type Latina/o student organization at a 4year public flagship university located in Texas between the years 1988-1992. The Latina/o
student organization in this study was established at the PWI in the mid-1970’s. The
organization is still currently present on campus and has evolved to be the most visible group to
provide Latina/o issues to students, faculty, staff, and the surrounding community. Study
participants attended a predominantly White, research intensive campus with student enrollment
at the time between 39,000 to 41,000 students with a Latina/o student population approximately
6%.
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Ten individuals who were members of the Latina/o student organization between 1988 and 1992
at the PWI were interviewed for the study. The extent of organization involvement varied for
each of these former members. The length of undergraduate membership in the organization for
interviewees ranged from two to four years. Five participants described their participation as
general membership, while five stated serving as executive officers in the group as
undergraduates. All participants stated that they were involved in other organizations and
activities outside of the Latina/o student organization, both in ethnic and non-ethnic clubs and
activities.
Five participants identified as female, four male, and one preferred not to answer. Participants
were asked to describe their national, ethnic, or racial identity. Eight participants wrote
“Hispanic” in the space provided for this item. Participants were asked to mark their preferred
identifier for Latina/o cultural background. Out of the four choices provided – “MexicanAmerican,” “Puerto Rican,” “Cuban,” “Other Hispanic or Latino (specify)”) – all but one marked
“Mexican-American” (“Chicana” was the only other written identifier). The age range of
participants was between 46 and 50 years old, with an average age of 46.9 years. Six
participants identified as being a first-generation undergraduate student when they attended the
university. A summary of this information can be found in Table 1.
Study participants all received bachelor degrees with half of the sample going further in their
educational careers. Three received master’s degrees and two earned professional degrees.
Interestingly, half of the sample established careers in public service as school administrators,
educators, or community law. All participants are currently working in the state of Texas. Of
those working in education, their employment locations are in southern regions of the state with
large Latina/o student populations, with two participants working in higher education institutions
having Hispanic-serving institution (HSI) designations. A summary of the education levels and
careers of the participants can be found in Table 2.
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Table 1
Participant Gender, Cultural Background, Age and First-Generation College
Student Status

Participant
Pseudonym
Consuelo
David
Henry
Jessie
Johnny
Lobo
Maggie
Monica
Rae
Sofia

Gender
Identity
Female
Male
Male
Male
N/A
Male
Female
Female
Female
Female

Ethnic/Racial
Latina/o
Identity
Background
Hispanic
Mex-Am
Latino
Mex-Am
Mex-Am
Mex-Am
Hispanic
Mex-Am
Hispanic
Mex-Am
Hispanic
Mex-Am
Hispanic
Chicana
Hispanic
Mex-Am
Hispanic
Mex-Am
Hispanic
Mex-Am

Age
46
46
47
47
50
46
46
49
46
46

College
Generational
Status
Second
First
First
First
First
Second
First
Second
Second
First

Table 2
Participant Highest Level of Education & Current Professional Position
Name
Consuelo
David
Henry
Jessie
Johnny
Lobo
Maggie
Monica
Rae
Sofia

Education
Professional
Masters
Masters
Professional
Bachelors
Bachelors
Bachelors
Masters
Bachelors
Bachelors

Current Professional Position
Chief Academic Officer, Large Urban School District in South Texas
Director, Title V Grants, Community College in South Texas (HSI)
Principal, Middle School in South Texas
Lawyer
Administrative, Law Office
I.T. Database Analyst
Front Office Administrator, Physician Office
University Lecturer, 4-Year Public University in South Texas (HSI)
Operations Manager
Health Care, Physician Practice Administrator
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Data Collection
Data was collected through multiple sources of information, such as interviews, small group
discussions, documents and other artifacts to provide a detailed picture of the cohort. Themes
were developed from the data analysis. The study employed culturally sensitive research
methods as identified by Tillman (2002). Qualitative methods such as interviews were described
as a research approach that was culturally sensitive to capture a “holistic contextualized picture”
of Latina/o involvement in the study and knowledge was constructed based on how participants
experienced and interacted with the Latina/o student organization (Tillman, 2002, p. 269).
Face-to-face individual and group interviews were conducted for data collection. One group
interview with four of the participants was conducted for the study. In addition to the interviews,
the researcher was invited to observe a weekend reunion event of former members of the
Latina/o student organization attended by five of the study participants. During this reunion
event, the researcher was observer-participant and was welcomed to ask general questions of the
study participants and take field notes of conversations and activities (Creswell, 2014). After the
interviews and observation, a focus group was conducted to further understand views offered by
all interviewees. Six of the participants participated in the focus group as part of data collection.
Participant interviews used an IRB-approved structured interview protocol consisting of sixteen
open-ended questions divided into two components: the first asking for recollections about
student involvement as a college student, the second asking for reflections on involvement
influences on current personal and career roles. Observations of the reunion event allowed
firsthand experiences with participants where the researcher was privy to additional topics
discussed by the former members of the Latina/o student organization. The topics were
connected to past interest areas and leadership activities addressed by the organization. A focus
group was conducted to increase the validity of emerging themes and reliability of information
collected from study participants.
Data Analysis
All interviews were recorded and transcribed for the study. All participants for the study had an
opportunity to review transcripts. The researcher completed a general analysis of data by creating
initial coding categories based on available literature on Latina/o student involvement and
outcomes. The initial coding was then analyzed to create emergent themes resulting from
relationships found within all text contained within the specific codes (Creswell, 2014). The
emergent themes were formed from an additional review of transcripts. Open coding further
categorized the interviews into several prominent themes describing perceived effects resulting
from involvement in the Latina/o student organization. These final categories used in vivo
terminology involvement in the words of the participants (Creswell, 2014). All data was then
entered and further organized using QDA Miner software where central categories and dominant
codes were determined from interview statements (Creswell, 2014).
After all interactions with participation, the researcher used a reflexivity journal to document
thoughts and possible biases to improve the validity of data. Since the researcher had previous
experiences with a Latina/o college student organization, notes described how participant
accounts of involvement compared to the researcher’s understanding of being a member of such
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a group. These reflections provided a reference in future data interpretation. Performing such a
task helped in understanding how the interpretation of data could be influenced by the
background and culture of the researcher (Creswell, 2014).
Limitations
The study is limited in its generalizability to the experiences of other former members of
Latina/o student organizations from other institutions. This study used a sample whose
experiences occurred within the environment of a large, four-year, public flagship Texas
university with PWI characteristics. Descriptions of long-term effects of other former Latina/o
student organization members coming from different institutional types and other regions of the
country may provide different contexts in which their involvement occurred. The study also
focused on the recollections of a select group of former members who had a fairly high level of
involvement with the Latina/o student organization. All study participants had two or more years
of active membership in the group. Emergent findings may not generalize to Latina/o students
who have little or no involvement with Latina/o student organizations or campus student life.
Thus, careful consideration is advised in stating the findings as reflective of all Latina/o college
students who attended college during the timeframe of the study.
Findings
Involvement Effects
Using the theoretical lenses of student involvement developed by Astin (1993) and bicultural
competence as explained by LaFromboise et al. (1993), this study revealed possible long-term
effects of college student involvement on former members of a Latina/o student organization
approximately twenty years after their college attendance. Interviews described their thoughts
on how their undergraduate involvement in the organization effected they're current personal and
career accomplishments, leadership roles, and community involvement. From their accounts,
four major themes regarding the long-term Latina/o student organization involvement effects
emerged after analyses: Responsibility, Confidence, La familia and reconnection, and Cultural
advocacy: Who I am. The themes not only reflect emergent findings regarding long-term effects
associated with Latina/o student organizations specifically, but those also found from other
ethnic college student organizations.
Responsibility. Former members reflected on their past involvement in the Latina/o student
organization and one key effect mentioned twenty years after their participation was how they
gained a sense of responsibility. This responsibility was described as not just being held
accountable for individual actions such as passing classes and eventually graduating, but also
being held accountable for continuing to promote the main purposes of the Latina/o student
organization – cultural awareness and educational support – once they became alumni of the
group and community members. The idea of being responsible for promoting these goals within
the larger community suggested that the Latina/o student organization shaped citizens who were
keen in the importance of giving back to the community, especially to Latina/os. Henry
confirmed this idea of responsibility as a takeaway from college involvement:
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We were responsible for impacting our community. I always felt that that’s part of who I
am. I think it goes back to the awareness of giving back to the community that was a
large part of [the Latina/o student organization] in college. Education takes lots of time,
but knowing how to give back is important. I got that from the group. It’s part of how I
see leadership.
Henry’s view on leadership mentioned the idea of giving back. The view resulted from his
participation in community service projects during college and the interactions it provided with
the Latina/o community when he was learning more about his own Latino identity. From
observations gained through this involvement, he learned that achieving educational goals should
also include consideration on how these achievements could help Latina/o communities.
Consuelo continued this line of thought of achieving educational success beyond self-serving
purposes. She reflected how when she was an undergraduate, she was one of few Latina/os
attending college and compared that to current educational needs for the community:
In [the Latina/o student organization], it gave us the responsibility of really understanding
the awareness of why we did the work we did and how it creates responsibility. At that
time I believe we were only 7% of Hispanics actually in college. So, in a big way, we had
to know our responsibility. It was not just about getting educated. It is about what are we
doing for others and asking “how do we reach out to [the Latina/o community] and how
do they see us?” We have a responsibility beyond just ourselves making it and
graduating. We have an obligation to give back.
Consuelo saw this as especially important in her current role as a chief academic officer in a
large urban school district. As a Latina, she wanted to make sure that her school district paid
attention to educational outreach and support for its students, which has a large Latina/o student
population.
Confidence. Although all the former members reached some level of success in their respective
career paths, several mentioned still being on the receiving end of negative stereotypes,
microaggressions, and lack of diversity in their workplace. When faced with these difficult
situations, former members described how they used skills learned from their Latina/o student
organization involvement to build confidence to face organizational challenges. Lobo described
his experiences of being one of the few Latinos working in information technology in workplace
settings he has been employed. He stated “I don’t feel intimidated, I don’t feel odd-even”, but
noticed how other Latina/o colleagues in the field were intimidated by such situations. He
provided an example of how he handled a recent promotion at his current work location:
[The Latina/o student organization] gave you the confidence not to be intimidated, not to,
it’s not about learning to be cocky. It’s confidence. It’s just confidence, the confidence
to say “Hey, I’m going to do my best and I’m not going to allow myself to be looked
down upon because I’m in the minority, period.”…I never felt intimidated…and I never
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felt like I was ever beneath anybody else. I thought the organizations I was involved in,
especially the Latino organization, really helped me integrate.
For Lobo, he reflected on how the Latina/o student organization helped him deal with being one
of few people of color in a corporate setting. The sense of confidence gained from the Latina/o
student organization also effected former member’s views of their professional capabilities.
Descriptions of going beyond their one’s expectations and having a strong “can do” attitude was
mentioned from the former members. Monica, who is a non-tenured track lecturer at a four-year
public Hispanic-serving institution in South Texas, described her recent experience of being
nominated to be her department’s first-ever representative on the university’s faculty senate.
Monica described how he handled this nomination:
My department was just accepted into faculty senate, and I’m the first, my colleagues
elected me, and I’m the first representative. I’m utilizing a lot of the leadership
communication and networking skills that I learned as a student. I feel that my
undergraduate experience gave me the confidence and the skills and to know how to do
it.
Monica used the skills gained from Latina/o student organization involvement to serve in this
first-ever role for her department. These skills allowed her to feel confident in transitioning into
a campus governing unit typically held by tenured and tenure-track faculty members.
David also communicated thoughts about how his Latina/o organization involvement provided
him a “can do” attitude to face life’s challenges. David also works at a Hispanic-serving
institution in South Texas. As the director of Title V grants, he often has to think of strategies to
tackle educational challenges facing Latina/o students attending his two-year college:
When I transitioned into the real world of being a grown-up, I noticed a lot of similar
injustices or lack of acknowledgment [facing Latina/os] in my career and my world. I felt
that you know what, if I can do what I did as an undergrad in [the Latina/o student
organization], why can’t I do it now? That helped me like “why not, why can’t I do it
now?” attitude.
In thinking about his current work, David recalled how he used his undergraduate experience to
find solutions for challenges faced by current students on his campus. His current mentality of “I
did it then, I can do it now” has roots found in his Latina/o student organization involvement. He
can address and improve educational and societal conditions for Latina/o students using this
perspective and personal experience of once being the recipient of such support.
La familia and reconnection. One of the most lasting effects described by former members
were the strong bonds developed amongst other members. In the interviews, former members
described these bonds as more than reliable friendships; they were relationships akin to la familia
- family. These familial ties were similarly highlighted by Montelongo et al. (2015) in their
synopsis of outcomes associated with Latina/o student organizations. La familia provided a sense
of belonging and support in college environments where Latina/os had difficulty adjusting
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academically, socially, and emotionally (Montelongo et al., 2015). The present study showed the
importance of establishing la familia and how former members carried these ties well after their
college attendance.
Maggie’s recollections of la familia were interesting in that her decision distance herself from
these ties after college provided some sense of guilt. In college, she was very active in the
Latina/o student organization, and after college graduation, she did not interact with her friends
frequently. Currently, Maggie is the mother of a special needs child. By devoting the time
necessary to care for her child, she felt the effect of leaving la familia coming from former
members:
I mean, I intentionally separated myself from [the Latina/o student organization] after I
left college and my attention went directly to the kids, especially in being special needs.
I isolated myself from everything and the family I found in [the Latina/o student
organization], trying to grasp this new unknown world [of caring for a special needs
child] that I still don’t fully understand. I feel horrible that I don’t do anything like I
used to do in [the Latina/o student organization].
Despite her thoughts, Maggie stated she still had the support of other former members. While
interactions with other former members were at a lesser frequency, she mentioned that “the love,
the nurturing, and the encouragement” from la familia was still received and that it “was just so
encouraging and just motivated me.”
David furthered the idea of la familia as an important outcome to the newest generation of
Latina/o college students. David mentioned that when discussing college attendance to others:
I always encourage family members or friend’s kids that are going to a college that I
know to have Latino college student organizations to be part of them. I always encourage
them because you never know who you will meet and develop great friendships in ten or
fifteen years from now. That’s how you build networks. Mostly, having great friendships
that you can connect to like later on in life.
David’s interview cautioned about students who isolated themselves within the college
environment. For him, the Latina/o student organization offered him the experience of meeting
new people which provided la familia to assist in his eventual career advancement in higher
education.
Former members discussed the importance of social media and technology in strengthening la
familia. While face to face contact is infrequent for most of the former members, several
mentioned how social media, especially Facebook, assisted in reconnecting former members.
Lobo described how social media not only kept him in touch with his friends from the Latina/o
student organization, it also helped him develop new friendships using the common bond of
being former members of the group:
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The friendships, the camaraderie I mean, you made lifelong friends. Some people I only
knew for a short time or met briefly yet we still kept in contact. Social media has allowed
me to reconnect. It has allowed us to reconnect over time.
Reconnecting and staying in touch has become much easier due to social media. Former
members mentioned the importance of staying connected via their Facebook pages.
The theme of reconnection was on full display during a reunion event in which the researcher
was invited to participate as an observer. As described by the former members to the researcher,
every year several individuals from the Latina/o student organization hold an informal reunion
usually once during the fall season, usually during a home football game, and another during the
summer. The former members in the study labeled these meet-ups as “reconnection weekends”
since they provide the primary purpose of keeping la familia connections strong and in place.
The reconnection weekend observed by the researcher occurred during late in the summer in San
Antonio, Texas. The reunion was held at a sports bar, and five former members participating in
this study attended. Notes from the reconnection weekend observed by the researcher
highlighted discussions on community service, Latina/o community concerns, and leadership.
Former members had a round robin-type discussion on what each had been doing in the areas of
community service. After a few minutes, the discussion revolved around Latina/o concerns
occurring at the respective hometowns of attendees. Later in the evening, a very passionate
discussion occurred on the topic of leadership versus conformity and how Latina/os can
recognize the differences between both.
While the idea of these “reconnection weekends” was to stay in touch, the perceived purpose
noted by the researcher was to “reconnect” participants to the goals and purposes held by their
former Latina/o student organization. The Latina/o student organization was such a pivotal part
of their college experience; the former members used these events to keep fresh those ideas they
learned from their involvement in their current professional and personal roles as citizens. Those
ideas appeared to be community action and Latina/o advocacy.
Cultural advocacy: Who I am. Former members described how Latina/o student organization
involvement affected personal identity during college. This influence on Latina/o identity
development shaped how they see themselves now as Latina/o adults with careers, family, and
other responsibilities. Similar to themes of responsibility and confidence, former members
described being certain of who they were in this moment of their lives, especially with cultural
identity. In reflecting on current professional and personal accomplishments, former members
blended their responses with cultural lessons gained from past involvement in the Latina/o
student organization. Johnny discussed how cultural activities from the Latina/o student
organization influenced his role as a parent, described as one of his best accomplishments:
On a personal note, I am [accomplished at being] father, raising my children with an
awareness of race relations and social issues and helping them understand that what they
are going to learn in the public school system in Texas is going to be grossly inadequate
in regards to Hispanic culture and history. By being in the organization…I learned a lot
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through conferences and programs that we sponsored. I suddenly realized that our
specific culture…needed a voice and needed to become active. So, by being in the
organization…I found that forum which to this day helps me instill awareness.
Johnny’s involvement, while he was in college, strengthened his identity as a Latino, which
continues onward in promoting cultural pride for his family. His Latina/o student organization
involvement helped him be secure in his cultural knowledge and lets his children know that their
education also needed to include social justice issues and history.
Former members asserted their encouragement for others to also participate in ethnic student
organizations. Rae described how she volunteers to assist Spanish-speaking families with
completing college applications. In providing this service, she made it a point to also tell
applicants also to get involved in campus life and when they do, to consider participation in ethic
student organizations:
Any of the kids I work with to help them into universities, I’ve been doing that for six
years, I’ve been helping kids go through the process of filling out applications and
translating for parents who are non-English speakers. Anytime I can encourage them to
get involved with an ethnic-based organization; I do that. I very strongly encourage these
kids to get involved, and if they go to [the university used for the study], I tell them to get
involved with the organization I joined.
Rae provided her knowledge to promote higher education to others in her community. Her
experiences with the Latina/o student organization also allowed her to promote campus
involvement in ethnic student organizations to help with the college transition.
Monica also used her Latina/o student organization involvement to support a campus program
that aids Latina/o communities. While the program does a valuable service, Monica found out
that even within her campus community, her colleagues did not fully support or assist in its
efforts:
Currently, as the lecturer of the institution I am at, I’m mentoring a migrant program, and
I’m doing some programming for them that no one has stepped up or done. The director
told me I was one of the few faculty members who even volunteered to help. I find that
astounding because mentoring is so important which is something we did extensively in
[the Latina/o student organization] back when I was a student.
Monica uses one of the important functions of the Latina/o student organization as part of her
work ethic. She advocates for more mentoring which is surprisingly lacking in a community that
is present on her current Hispanic-serving institution.
Henry summed up the thoughts of several former members on how the Latina/o student
organization impacted Latina/o identity. Thinking back on what being a Latino college was like
more than twenty years ago, Henry stated that quite simply that the Latina/o student organization
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allowed him to be proud of his Latino background. In his reflection, he saw his college
involvement as an important starting point towards understanding who he was as a Latino:
I think a great thing that came out for us is being proud of who we are. Back in the
Eighties, we started to find out who we were. [The Latina/o student organization] made
me proud of who I was. Back then, there was not a lot of in-depth discussion in high
school or college on how to be proud of who you were. [The Latina/o student
organization] gave us start to find out who we were as Latinos. I’m grateful for that.
Being involved in [the Latina/o student organization] help me learn who I am.
Henry mentioned using some of his experiences in assisting his middle school students in their
identity development by promoting ethnic pride and offering support for cultural awareness
within his community surrounding his campus.
Discussion
This exploratory study discovered that involvement in a Latina/o student organization planted
seeds for future community activism, career and educational advancement, supportive networks,
and cultural pride. In addition, the lifelong friends that were made – la familia – provided a
strong network of support for former members as they faced the continued challenges of being
an adult after college. The Latina/o student organization created a legacy of former members
who remained true to the goals and purposes of the group. In their lives as alumni of the PWI,
they still work to improve educational conditions for current Latina/o students, support each
other through constant reconnection, and provide cultural advocacy for their families and
surrounding communities.
Recommendations for Practice
Several implications and recommendations for student affairs professionals looking for ways to
improve the college experience for Latina/o students attending large public PWI’s can be derived
from this future study. Although this study is focused on the effects of Latina/o student
organization involvement twenty years after college attendance, it could provide a glimpse into a
broader area of college student involvement research that is still currently lacking in the higher
education literature. Investigations should consider looking beyond immediate student outcomes
from campus life and start looking at how our campus life environments create alumni who are
active in the community. By paying attention to career and personal milestones, more
knowledge is gained on how college involvement assists in the attainment of these goals.
This study describes how Latina/o student organizations create a sense of la familia for former
members and how these friendships continue long after college attendance. Further
investigations on Latina/o student organizations and their socialization process for members need
to be completed so that higher education administrators understand the relationships that exist
among members. The family-like ties that develop among members are important in once they
graduate. In this study, these ties keep former members accountable in their efforts to give back
to the Latina/o community.
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With regards to institutional support of Latina/o student organizations, this study explains the
important legacy of Latina/o involvement – awareness of Latina/o concerns and involvement
with the Latina/o and broader community. Since their establishment on college campuses, ethnic
student organizations have faced perceptions of segregating from the overall campus community.
Former members in this study disagreed for the most part on this perception. Using the study
findings will provide some evidence that Latina/o student organization members often become
more connected to their PWI because of involvement, during and after college.
Latina/o student organization former members are key resources in building what Montelongo
(2003) describes as a “cultural bridge” between current students and the campus environment,
cultural identity, and other communities surrounding campus (Montelongo, 2003). Latina/o
student organizations play a key part in providing this bridge to students. Like the reconnection
weekend that is described in this study, institutions need to understand how important it is to
provide a welcome back event for former members. Such an event can help reconnect former
members to the goals and purposes of the Latina/o student organization, while at the same time
letting former members share their strategies to overcome challenges to current members.
Conclusion
In looking at their overall college experience, former members of the Latina/o student
organization are individuals who have a deep history with campus life at their PWI. They are
able to describe involvement in numerous college student organizations. However, the Latina/o
student organization has the most effect on their college experience. LaFromboise, Coleman,
and Gerton’s (1993) concept of bicultural competence help explain how former members
develop their Latina/o cultural identity and attain competence in the navigating and connecting to
the college environment. After college, it also helps in understanding how these former
members transition into life after college. Based on their accounts, the Latina/o student
organization mediated this navigation.
Higher education administrators and researchers need to understand culturally relevant factors
stemming from student involvement patterns. Ethnic student organizations have effects on
Latina/o students. Thus, future Latina/o success is nurtured during the college years by the
support of ethnic student organizations. Discovering specific outcomes several years after
college attendance provides an interesting perspective to how student affairs professionals
produce engage citizens and future leaders in society.
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